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NEIGHBORHOOD YOUTH CORPS 

A SUMMER PROGRAM OF EDUCATIONAL ENRICHMENT FOR 
disadvantaged youth, ages 16-22, WAS EVALUATED. THE PROGRAM, 
00iICH WAS DEVELOPED BY THE NEIGHBORHOOD YOUTH CORPS AND 
CONDUCTED JOINTLY OY THE NEW YORK CITY BOARD OF EDUCATION AND 
SIX COMMUNITY AGENCIES, ATTEMPTED (1) TO IMPROVE THE READING 
AND WRITING SKILLS OF THE ENROLLEES, (2) TO ENCOURAGE THEM TO 
HAVE REALISTIC OCCUPATIONAL GOALS, BASED ON FINISHING HIGH 
SCHOOL, S3) TO REACH A GREATER UNDERSTANDING OF DISADVANTAGED 
YOUTH AND THE ROLE OF COMMUNITY AGENCIES IN THEIR EDUCATION, 
AND (4) TO DEVELOP INNOVATIVE TEACHING METHODS. INFORMATION 
FOR THE EVALUATION WAS COLLECTED BY INTERVIEWS AND 
QUESTIONNAIRES. THE RESPONSES SHOWED THAT THE ATTITUDES 
TOWARD SCHOOL OF 75 TO BO PERCENT OF THE ENROLLEES IMPROVED 
AND THAT THEIR APPRECIATION OF THE NEED FOR CONTINUING THEIR 
EDUCATION increased. HOWEVER, THE PROGRAM COULD BE IMPROVED 
IN SEVERAL WAYS—Sl) PROCUREMENT AND ADMINISTRATIVE 
PROCEDURES SHOULD BE REVISED, (2) PLANNING AND STAFFING 
SHOULD BEGIN AT LEAST 9 MONTHS BEFORE THE PROGRAM BEINGS, (3) 
THE ROLES OF THE BOARD OF EDUCATION AND THE COMMUNITY 
AGENCIES SHOULD BE DEFINED CLEARLY, (4) BASIC DATA ON THE 
ENROLLEES SHOULD BE GIVEN TO THE AGENCIES BY THE BOARD, AND 
(5) FEEDBACK ON THE ENROLLEES SHOULD BE GIVEN TO THEIR HOME 
SCHOOLS. (NH) 
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I. HITBODUCTION 



Purpose^ 

The Neighborhood Youth Corps (NYC) developed a program to pro- 
vide disadvantaged youths between ages 16 and 22, who were attending 
school^ with jobs and educational enrichment during the summer of 1966. 
The program was carried (xi by various commmity ag^cies and by the 
New York City Board of Education (Board). The following were the 
agencies with tthiun uno Board cooperated: 

Bedford-Stuyvesant Youth in Action (YIA) 

Community Council of Ghreater New York (CCG3IY) 

Harybu-Act (Haryou) 

Mobilization for Youth (MFY) 

New Yoric 'City Missiem Society (NYCMS) 

United Neighborhood House (UNH) 

The purpose of the study described in this report was the evalua- 
tion of the effectiveness of the educational enrichment aspects of the 
New York City sunnier program, having special reference to the contribu- 
tion of the Board of Education. 

The evaluation was perfoned at the request of the Board of 
Education hy Center for Urban Education (CUE), an independent 
educational research agency. 

Background and Initial piAn nin^ 

Initially it was contemplated by the Board of Education that 
NYC enroUees would be given a wox4c assignment of four hours each day 
and an educaticsial program for two hours each day. Tte educational 
program, for the most part, was to be remedial, ungraded, and cmitered 
around the work program of the enroUees. The teaching was to be done 
by a large number of teaching aides who were to be enlisted tram among 
college "work-stuily" students. Vista and other volunteers, and from 
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among the more able students enrolled in the Neighborhood Youth Corps. 
Snail group and tutorial procedures were to be en^loyed in the actual 
teaching. Supervision and assistance with the curriculum would be 
provided by Board of Education personnel idio would furnish the neces- 
sary professional dimension to the program. Li most instances the 
program Itself was to be conducted in the neighborhood facilities of 
the cooperating cosinunlty action agencies. 

In point of fact, tne agencies, with the exception or ttie Com- 
munity Council, generally hired qualified teaching perscamel, frequent- 
ly Board personnel, and consequently siqMrvlsion of the sort initially 
planned was not provided to the agencies. Board of Education teaching 
personnel for the most part then assumed a straight teaching function, 
working alongside agency personnel. In the case of the CoMiinity 
Council the agenqy did employ teaching aides and the Board teachers 
thus assuMd a role more in hoping with that originally contemplated. 

The Board of Education also provided a total of 12 curriculum 
specialists, 10 resource teachers, and a librarian. The curriculum 
specialists functioned generally, although not always, in conventional 
wiys, i.e., they developed and provided educational materials. The 
curriculum specialists were rotated and spent some time at each agency. 
Resource teachers were to serve as a bilingual resource for facilitat- 
ing ccsmumlcation betwemi the teachers and tbs %)snish speaking en- 
roUees. As a consequence of the relative lack of Spanish ^waking en- 
roUses, the resource teachers did not always ftmction in tezms of the 
original conception. A maber tau|^, and two assmsed the role of 
foreign language instructors (^muiish). The librarian, it was original- 
ly planned, would, among other things, service the prc^ram with the aid 



of a bookmobile. As ulll be indicated later, the book requisitions uere 
not filled before the program was conqaleted and the librarian caisequent- 
ly spent her time at the Office of the Program Coordinator develc^ing 
lists of books deemed appropriate for the enrollees and for the staff and 
taking the initial steps towards procurement. 

For administrative purposes the City was divided into four geo- 
graphical areas, each headed by an Ares Supervisor. Because of this geo- 
graphical division each Area Supervisor sometimes was required to deal 
with more than one agenpy, and in at least one instance a teacher 
under the Jurisdiction of two Area Supervisors. 

At the apex of the administrative pyramid was the Program Coordi- 
nator and a staff of two, c»ie of whcm had responsibility for the cur- 
nculuB consultants, and one of whom paid special attention to the 
resource teachers. 

A word about the agencies. Each agency designated a person to 
act, in effect, as whication^. director of the agmqy*s program, 
providing administrative direction and professional leadership. The 
educational dl -eoiors received assistance from other agency personnel. 

Operat ion of the Program -Chnwifti/i^ 

The Hew York City summer program, fhnded the office of Economic 

Opportunity burst uptm the scene the first week of June with operations 
echeduled to coBwnce July 5 and terminate August 31, 1966. Prom tte 
point of view of the Board, plans had to be developed, coordination 
had to be effected with HYC, and with six cornmnity Jigypcjes idio were 
likewise involved in hasty organisational efforts, siqjplles, eurriealia 
materials and library materials procured, and a staff recruited. 
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In the period June 6 to July the Program Coordinator and hie 
staff held meetings with Neighborhood Youth Corps personnel, idth 
sgenpy personnel, recruited staff, prepared the required requisitions, 
and in general performed required administrative and supervisory work. 
Some curriculum guidelines were also prepareii at this time. Ihe 
agencies were faced with similar problems, and in additicm had to 
recruit the enrollees and develop the job programs. Classes most 
frequently did not get imdenmy untU the second or third weeks of 
July, and terminated generally at the end of August. 

II. OBJECTIVES OF this EyAlUATTnit 

The cvaluatioii basically ma designed to determine the extMt to 
which objectives aou^ ly the Board of Education were achieved. These 
objectives Initially were as follows: 

1. The program was to be essentially remedial and result In 

improvement of the reading and arithmetic ©f the «n- 

roUees. 

2. BarollMt urniU mmrgt mth mOlstie oeeqiatiaial 
i*ieh MwU b. |Mre.iv.d hr th* enrollMs m raqnirlii^ tte 
oo^>l.tion of sebool for their nttelntnt 

3. Pertielpetlng teeehers would gain deqwr UDderatandlngt of 
**^**^**®***** JSttthe end their neighbarhoode, and the poaitlva 
role of ooaMmlty ageneiM in the edneation of diaadvantagad jonth. 

4. Ibpefnlljr, innovationa in teaching aethoda ueuld be de«olo|)ad 
daring the eonrae of the iirojaet and would be uada available to 
taaehara of diaadnatagad adolaacenta. 

The Miinitea of a July 15 aaeting on thia propoaed evalnatlm, at- 
tended l^r repMaanUtivee of Rei^iborhood Tooth Coipa, the Board of 



-5 









9 



Educfttlon and tha Can'tar for Urban Educatrlon^ Indlcabad "tha following 
additional objactivaa: 

1. The eft 11 e^T^g of any attituda change toward the school syatian 

on the part of agency personnel and anroUaas. 

2. The presentation of a factual account of the program. 

An attenq>t has bean made during this evaluation to provide data 
relating to these objectives, although this was not contemplated lAen 
the instruDents were developed to determine whether Board objectives 
were achieved. 

It should be noted insediately that the agencies had their own 
list of objectives. These objectives, except in the instcjice of 
Mobilization for Youth, were, as stated, s imilar to the Board's, 
althou^ there were differences in emphasis and focus. MFT's 
objectives, and the procedures utilized to achieve them, were judged 
to be soMBidiat different, and the evaluation procedure utilised in 
this study scswtimes may not validly represent the activities and out- 
cosms of the MFT operation. Again, it is emphasized that the evalua- 
tion was designed on the basis of the statement of the Board objectives. 

It d i d not becosm apparent until the evaluation was undenmy, and after 
final eoaaitment had be«i made to a particular research design and 
series of Instnawnts that differences between Board objectives and 

Agsacj objectives became apparent. 

Because of these varied objectives and the limited time between 

the actual initiati«i of the program and the end of the program, pro- 
cedures idileh had originally been recoanended for determining idiether 
objectives were reached were net always utilized. There was no attempt 
to lanawirn achlevesmnt by tl» VM9 of standardized tests| lnstead,the rally 
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nmisurds of achievement provided were personal appraisals b;j' teachers 
and enroUees. No plans were developed to obtain achlev^nem test 
scores for enroUees available in the schools in September (and appraise 
ing educational achia«.^eoient during the summer through the anal^rsis of 
these later tests). No parent interviews were conducted^ although 
indirect estimates of parental attitudes towards the program weia 
obtained. Finally, only indirect data were obtained on the relative 
effectiveness of the conventional school situation aa coinpareH . jsdth th* 
Neighborhood Youth Corps situation. 



Objectives; 



III. OBJECTIVES OF AGENCIES 
amp HRTJigrAiiT r nCEDPRES 






BT ACEWiiES 

t' i I 

Bedford"Stuyvesant Youth in Action 



1. The need for remediation was perceived as paramoont, and 
educati(»ial mirichment was defined as remediation. However, the 
e^roach was to be tail<u*ed to the needs of the individuals and was 



to develop out of the requirements of the job at iidiich they were work- 
ing. Further the curriculum materials develc^d were to be creative. 

2. Provide enrichment idiere it was indicated. 

3* Cultivate positive attitudes among enroUees towards school, 
and show relationship of school to Job attainment. 

4. Enable enroUees to conmunicate more effectively with 
teachers during the regular school year, and thus to make their needs 
known. 

5. Ifolp enroUees understand their responsiblUty to the com- 
munity. 

6. Develop pride in the Negro and Puerto Rican cultures. 





Procedures : 



Curriculum materials relevant to the job eacperience of the en- 
roUee vfere developed and these materials were used in the process 
of remediation. For example ^ if the enroUee was enqslqyed as a re- 
creation worker he would be provided with materials describing games 
that he would be expected to know, rules that were to be followed, etc. 

Discussions were conducted regarding the Negro and Puerto Rican 
cultures, and Negro deprivation was highlighted. Slides were frequent- 
ly U£od . 

EnroUees participated in conmunity clean-up canQ>aign8 and 
voter registration drives. 

EnroUees received one hour of instruction four days per week 
at a variety of sites. 

The Ccamminity Council of Greater New York 

Object ivea ; 

1. To provide raaedial wcrk in arithmetic and reading. 

2. To modify constructively the attitudes of enroUees towards 
schools by enabling them to have positive esqseriences with teachers. 

3. To reinforce the inq;)ortance of continuing education. 

4. Soiiij educaticMial enrichment was to be provided to appropriate 
enroUees. 

Procedures; 

Materials utiUzed in the arithmetic and reading remediation 
programs were related to the real or projected life situation of the 
enroUees. For instance, 1040 Tax Forms constitutes curriculum 
materials. 

The teacher aides were made conscious of the need to provide a 



constructive teaching-learning e^qperience for the enrollees. 

VIhenever possible the utility of remaining in school was stressed 
Thus, during the use of the 1040 Tax Form, the relationship between 
schooling and earning ability would be indicated. 

Enrollees received about three hours of instruction per week 
at a variety of sites. 



Harvou-Act 

Ob.lectives i 

1. To provide remediation in a creative way by using meaning- 
ful materials such as current magazines, job-oriented pamphlets, etc., 
in the context of an informal teaching situation. 

2. Provide educatioral enrichment to able Ghetto youth in areas 
such as philos<q)hy, history, foreign language. 

3. Cultivate constructive attitudes towards teaching and educa- 
tion. 

4. Help enrollees develop positive self-images by utilizing the 
teacher »s relationship with the enrollees and the enrollee*s relaticai- 
ship with his peers. 

5. Develop positive attitudes toward the role of the Negro in 
Americcui histoiy. 

Procedures ; 

In the reading remediation program materials were developed which 
were relevant to the needs of the individual enrollees. For exaii 9 )le, 
texts were eschewed and job-oriented materials were utilized. Units 
were short and could be mastered in a single session. Bi5)hasis was 
placed on the achievement of good teacher-student relationships^ and 
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individual counseling on the part of teachers was encouraged. En- 
roUees were helped to become more test wise. Sample civil service 
exams were administered, and enroUees were helped to achieve a 
sense of competence in test situations. 

Visits to the Shomburg Library were arranged Md library 
personnel showed films relating to the Negro contribution to Amer- 
ican history. 

Class size was limited — one teacher to ten students — and 
an informal teaching atmosphere was created. 

Instruction was provided each enrollee for three hours a week 
at a number of sites. 

Mobilization for Youth 

Objectives ! 

1. Deepen the enroUees* understandings of, smd respect for, 
the East Side Culture. 

2. Provide culture enrichment by taking enroUees outside of 
the East Side to esqserlence other cultures. 

3 . Provide a leadership program in idiich the enroUees would 
learn to have an effect upon events Instead of merely witnessing 
them. 

4. Provide insist into mathematical and scientific concepts 
utilizing them in the activities of everyday living, as well as 

in ordinary aoademic studies. 

5 . Provide the enroUees with teaching in areas related to 
their summer work. 

6. Acquaint the enroUees with services available in the 



coniiunlty. 



Procedures: 
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Visits were made to different locations on the lower East 
Side and community leaders were invited to apeak to the en« 
rollees on the history and culture of the East Side. 

EnroUees were taken on trips to art theaters in Qreen> 
wich Village, to see such films as "To Die in Madrid," and to 
restaurants such as La Fonda del Sol for dessert and coffee. 

EnroUees actively participated in a voter registration 



drive. 

EnroUees engaged in consumer education projects involv> 
ing conqparison shopping and discussions of quality and price 
merchandise. 

EnroUees visited agencies such as hospitals, schools, 
and the welfare department. Speakers from these agencies 
were in^ted to talk about their agencies and the services 
provided. Films were also utilized. 

The educational program was conducted at Junior Hi|^ 
School 71. EnroUees went there twice a week for an hour and 
a half session. 



Hew York City Mission Society 

Objectives : 

1. To provide remediation in he areas of reading and 
arithmetic on a one to one basis as frequently as possible. 

2. To teach business administration and to help prepare 
enroUees for office jobs, idiere appropriate. 

3. To beach foreign language to enroUees, jAiere appropri- 



ate 



4* To strengthen the self-image of enroUees. 

Procedures : 

Perhaps the most noteworthy aspect of the procedures utilized 
by this agency was the mail eronPf or tutorial^ instruction. Remedia- 
tion in reading and math were provided in conventional wa;^. But what 
was different was the individual attention that could be given. The 
business administration tau|^ consisted of instruction in (hwgg Shorthand. 

A few of the trainees received help with French anl Spanish. Presimmbly 
self-images were strengthened the development of feelings of adequacy 
and competence throu^ achievement in school work. Listruetlon was provided 
approadnately three hours per week on Job sites. 

United Maif^hoi4ioQd Houses 

Objectives : 

1. To provide remediation in the basic idrills of reading and aritlMetle. 

2. T6 provide acceleration in subjects like advanced algebra> biology, 
etc., idiere it was app ropr i ate. 

3. Develop and nintain positive attitudes towards sdiool. 

4. Develop in pfwiinl cation. 

Procedures : 

Informal remediation procedures, particularly in reading, were widely 
utilized, and materials furnished enroUees were deemed appropriate to their 

needs and interests, e.g., income tax forms. 

Acceleration and educational enriclmwnt were provided to some enrcdlees 

in such areas as advanced algebra and biology. 

Reports indicate that teachers were aware of the need to help the 

enroUees achieve a greater sense of adequacy, and they functioned in ways 
calculated tc achieve that objective. 



It is stressed that the nei^bozhood youth saner prograa 
vas generally a decentralized one. Consequently a given lx>ea- 
tlon nay not have been following the procedures indicated. 

lo data were obtained on the extent to Which the agencies 
achieved objectives relating to helping youngsters acquire under- 
standing and respect for the Puerto Rican and Begro cultures, 
since this had not been initially indicated as an objective by 
the Board. 

It is essential to note that this evaluation is not defini- 
tive but rather a United initial evaluation i^ch has indicated 
the general directions in which the prograa was aovlng, but 
which does not provide precise coapass bearings. The speed with 
idiich the evaluation was organized was matched only ty the 
speed of the organizatlcm of the prc^raa. The consequence is 
that this evaluation probably is a winiBial representation of 
the potential effectiveness of the program. 

IV. PBQcgnmags nsm tw thts otatjuittom 
It was btitflous *^t the enroUees and the teachers consti- 
tuted prisie sources of infomatlon about the program. Additionally 
it was determined that it would be useful to interview the prograa 
coordinator and his staff, the area siq^rvlsors, the curricula 
specicLlists, and the educational directors of the ageiKsies. 

Finally, tl» interviewers were asked to complete two forms. One 
required them to provide their impressions of the influences of 
the operation they were witnessing, and in the other, they wrote 




aiMcddtal accounts of the teaching situation. Bb dlstincti» 
was 1 — between agency teachers and Board perscnnely nor were 

resource teachers singled out for special attention. 

Interview schedules were therefore developed for each of 
the groiqss indicated above. Actually two instrunents were de~ 
veloped for use with the enroUees. One was a longer form 
designed for use with groins 3-6 enroUees and represented a 
more intensive form of interviewing. Ihe other was shorter and 
could be used with large groiq^s of enroUees. It was a qpestion- 
naire rather tiian an interview schedule. Actu all y ^ except at 



MFT, it was not used with large groiqps of enroUees because the 
enroUees typically were interviewed at the job sites where 
were asseid>led in smaU groi:qp8. 

The instrusmnts developed and their designations are as 



follows: 

Interview schedule for use with enroUees • long form EV 

Questionnaire for enroUees - sluirt form ESP 

Interview schedule for use with teachers TI 

Interview schedule for use with Curriculum Specialists CSI 
and Assistant Project Coordinator Curriculiai 

Interview schedule for use with Project Coordinator PCI 
and Assistant Project Coordinator 

Interview schedule for use with Area Sxq^rvlsors ASI 

Interview schedule for use wlldi ''<*ucational Directors EDI 

Interview anecdotal AH 

Interview questionnaire IQ 

Interviewers 



AU the interviewers were given orientation sessions for 





IPVEfmt ^ Msnriiig M jemUMUty aad ^ ^ 

* = — — _ - - 

spoases eel3aet«d. Before the iatervlevert miiA eat «9 wma- 
field, a eeeelmi vas eeodoeted to acfoalnt ^ea vltii ^ 
Inetraamts thep i«ere to nee. After a daj of data eoUecti^, 



the iaterviewere returned to the Center for a foUov-i^ con- 
fereiKe in order to detemine idiat changes. If angr, were necessary* 



It ims deeaed necessary, althoofi^ not econoaieal, that two 
interviewers work together at a site in aost instances* f^y ar- 
ranged to aeet at a site, and then working as a teaa, divided 
the interviewing responsibilities between then. 



Then idien all the data collecting was conpleted, the inter- 
viewers net as a groi^ to discuss their findings and iaq^ssions* 
This conference was tape recorded* 

Selection of saaple - enrollees 

There were approxiaately 6000 enrollees in the prograa, and 
^*es obvionsiy necessary to obtain a saaple of snch a large g ro i g* 
Every effort was nade to randoaize the selection of enrollees, bat 
as it developed this coold not be done in every situation* 

At MPT where there were large groups of enrollees available 
at one tine, 1 ttervlewers were instructed to choose enrollees for 
interviewing (Bff) by using the place the enrollees sat in class 
as tiie basis - they selected enrollees ftoa the left ftont of the 
ro(»i, the rlg^t frmit, the left rear, the rifdit rear, and the center 
thifortunately, tiie selection of enrollees often was not left vp 
to the interviewers. At MPT, the enrollees to be Interviewed soae- 
tines were designat.^ by the Educational Director* At other agen- 
cies the time pressures were such that the aost expeditory way to 
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ap p ar e nt that thera ean be 



tlur 



the 



Evi4enee that it ali^t net 



bj the aiie of the aenple trm Counlty Council ((KXaiX)^ a 

reault of scheduling difficulties, *fhe sa^ile trcm HASIOO also is 

not large. It seens safe to asstaie^ honmr, that enroUees used 

as subjects r epre s e n t a fair cross-sectiofi of the total enrollees 

in the HTC suhmt prograe. Whether the enrollees ecnstitute a 

representative saepTe of disadvantaged youth is a setter that was 

» 

not investigated by the refeaiChers. 

Selection 9 f — - *-^^ <iiers 

It was also necessaiy to select a sasple of the appradsately 
300 teachers in the prcgraa. Here the procedure for selecting a 
8«^>le was again dieUted by the realities of the teachers* sdied- 
ules and the distances to be traveled in reaching tbes. It was de* 
temined that as aeny teachers would be interviewed as could be^ 
given tbs tiae allotted for interviewing and the sise of the inters 
viewing staff. Here again the nuaiber of teachers trom Coanmity 
Council (8) who were interviewed was aaaller than the nusber frcsi 
other agencies. 

Selecticm of saanle - other staff 

It was detendned that it would be feasible to interview all 



aiouth in Action has data indicating that tbs raroUees were 
epproodaately 4 years behind in reading levels, which suggests that 
the Progrea aey have beai reaching a representative seaple. 
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is orgsaissd soasidiat beeunM of tlw 

cular ehsrsctsr of this svsXustiosi. Firsts there is an evalnation of ^ isio^ 

curcBsnt procedures utilised in the program* then there follows a review of 

the administrative structure of the program* After this are presented the 

results of the interviews with enroUeee, the questionnaires the enroUees com- 

ideted^ and the interviews with teachers and other personnel. The method 

of presentation of the latter data is as follows* Firsts the objectives of 

the program have been restated in the font of what may be designated as a 

series of major questions embodying the intent of the program* Following 

each of these major questions there appears the specific questions directed 

to the enroUees^ teachers^ etc., which bear on the major questions* For 

eznqde, a major question developed was ”Udd the enroUees feel that thegr 

would be better able to function in school during the regular school year?** 

Qaestions adeed of the enroUees which bear on this major question includes 

**How much will the school work done in the sosser he^ in regular school?” 

"Did the enroUees feel that thqy were now more likelj to finish school?*' 

«Do you feel more or less confident about handling your school work 
this fall because of the sianwr program?” 

The responses of the enroUees to each of these specific questions 

were set forth, and the reqEwnssu .ere then simmarised and analyzed* 

The conclusions which seem to be suggested by the analyses appear in 

the following section in the report* 




As iadicatedy the data were processed so tl^t Bale-fes^e 

differences in ei^oUee responses and differences in enroUee respo^es 

by agency were obtained. Differences anirag teachers by agency were also 
obtained. 

An exainination of the male-female differences revealed that while 
there may h ^cen significant differences in responses to certain 
questions, these differences were small. Consequently, a female-male 
breakdown was not presented. Although the results by agency appear to 
be significantly differentiated, the breakdown was not presented. Tests 
of significance (Chi -Square) have not been made.* Certain errors in 
coding reduced the number of enrollees who could be assigned to the 
different Agencies. It will be recalled that in effect we had two groups 
of enrollees. One group was Interviewed with the instrument designated 
as "long fprm" (ELF) and the other group was administered the questionnaire 
designated as "short form” (ESF). 

Responses to the Questionnfl.ires 

What reliance can be placed on the validity of the enroUee 
responses? There were, for example, ethnic differences between in- 
terviewers and tha enrollees. The interviewers were asked to rate the 
enrollees on their readiness and honesty with which they responded to the 
questionnaire. The overwhelming majori'^ were perceived as cooperative 
(a few were mildly or very reluctant) during their interviews and also 
coc^rative in arranging for enroUee Interviews. 

It is cautioned that the sm a ll sample of enrollees obtained from 
Haryou, and ei^ecially frcm Conmunity Council may not be representative 
of enrollees from those Agencies. 

* These tests of si^iificance will be made shortly and the errors 
rectified. The results broken down by Agency and sex will then be 
available from C.U.E. 
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CtoncmTent Bvalua.tl<me 

Some of the agencies vere also condocting aa evaluation at 
the time the Center for Ihrbaa Education evaluation vas going on. 

The Board vas also conducting an evaluation or running a survey* 

Some people in the prceyram were therefore required to see 3 inter- 
vievers in the same week. A few refused. 

Operation of the Program - Procurmnent of Supplies, 

Curriculum Materiatls, and Library Materials. 

The evidence indicates that the Board's Area Siq^iervisors and 
the Program Coordinator and his staff moved as rapidly as possible 
to complete the paperwork necessary to initiate procurement pro- 
cedures for the above-indicated materials idiich the Board was 
posed to provide for the program, n^urement had to proceed, 
however, throned the Bureau of St^pH^s that Bureau was not able 
to complete arrangements for furnishing the required materials in 
nearly all instances until the program was over. The bric^t spot 
in an unhi^py situation is that now these materials are available 
for a progtsm next sumimr* 

Operation of the Program - Salaries 

Board of Education personnel were not paid until the program 
had been terminated. The evidence indicates that the morale of a 
number of teachers was affected adversely. The precise Implication 
for the operations were not ascertained. 

Another factor that should be considered in this section is 
the existence of salary differentials among the Board teachers, the 
Agency teacher and the Curriculum Specialists - the Board teachers 



# 
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were paid at a higher rate than the others. Expressions of surprise » 
If r^t of discontent, were heard, althou^ the evaluation was not 
designed to elicit li .onaatlon on this specific point. 

Operation of the Program - Administration and Supervision 

Initially the Board called the teachers It was sending to the 
agencies **Siq»ervlsQry Teachers Their title was t! en changed, to 'Co- 
operating Teachers This shift points to Initial confusion In the 
program. It was not clear at the outset just idiat the roles of the 
Board and the Agencies were to be In relation to each other. What 
happened, as has been Indicated above, was that the Board and the 
Agencies eaca drew up lists of objectives. While there were efforts 
at coordination made by the Program Coordinator, these efforts were 
not really effective. The Agencies were determined to nin { ~ 
their own programs. The general climate of haste and lack of agree- 
ment on objectives were not conducive to effective coordination. 

What emerged from this situation, \diich was difficult for the Pro- 
gram Coordinator, was a summer program which was an Agency develop- 
ment. Even the teachers provided by the Board were in some instances 
hired at the behest of the Agencies. In aiiy event, the policy de- 
cisions relating io professional (^rations were Agency decisions. 

Administratively, the situation presented difficulties to a 
variety of personnel. Teachers ana eorriculum specialists were serv- 
ing two masters. On one hand they were being paid hy the Board and 
cn the other hand they were siq^^sed to function in terms of Agency- 
established policies. 



V.l yTtmiKKS - RMROUJegR 
(Responses Cosywterized) 



Characteristics of Enrollees 



Puerto 

Total Megro White Rican Oriental Other M/A* 

300 199 18 53 3 - 27 

lOOSK 66.3 6.0 17.7 1.0 - 9.0 



This represents a cross section of the enroUee population. 



V \ . r *' 

« No Answer 



It seems clx^ar that the great majority of the eoroUees nere 
satisfied vith the program* ffitviog said this, it nevertheless is 
true that significant madbers of enroUees eere dissatisfied in 
one way or another and were planning to terminate their schooling 
to obtain more lucrative employment. Educators idio want to reach 
their entire clientele more effectiveOy will no doubt be someidiat 
dissatisfied with these results* It Should be noted that the last 
questions go beyond the educational program, and represent an evalu- 
ation of the program as a idiole* It is e^cted that for ma^y of 
the respondents, as a consequence of explanation by the interviewer, 
the focus was on the school part of the program. 

Biere now ippear data idiich in a sense are more personal, and 
with a more rev e a lin g edge* Ihirf^-six per cent say they went be- 
cause they had to go in order to be paid* This may be interpreted 
in a mnflier of ways* It may be a statement of fact. Bat other 
data already presented, and also some to follow, indicate that this 
was only one reason involved in motivation that was more 
plex* 

In the instance of the lOjt idio indicated that they went because 
they bad nothing else to do, perheps we may accept this at face val- 
ue* There was a group idio apparently did not profit ftom the program. 

If this is an accurate report, and the great majority did feel 
that they could do the work, it would seem that this is an ii^catlon 
of the effectiveness of the p r ogr am . It suggests that the program 
was ena b ling the enroUees to develop a sense of adequacy. 

The majority choice of the enroUees as their first reason for 
going to school wiU be perceived by many as surprising. Hhving said 
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thaty the statement must be examined In terms of Khat it reveals about those 
vhp are surprised. For it may indicate that those lAio are 
CMisciously on the side of the consciously on the side of the 
slum youngster nay be unccmsciously denying tiiem cui espial capa- 
city for sensitivity. 



,2 Did the enrollees feel that they had lefamed during the amauer ? 
Questions to enroUees : 

A. Of sH you expected to learn this suoner, hour much did you learn? 



Total 


AU 
of it 


A lot 
of it 


Some 
of it 


A little 
of it 


Hone 
of it 


n/a 


300 


22 


92 


65 


35 


31 


49 


100|( 


7.3 


30.7 


21.7 


11.7 


10.3 


lS.3 


This summer at 


school I learned 


• 

• 





TotsLl A lot Scale Very Little 



336 

loot 



99 

29.5 



I80 

53.6 



45 

13.4 



Hothing B6 Response 
1 



11 

3.3 



.3 



59.7t realized a considerable part of their expectation and 83«lt 
felt that they had learned scamthing froai the summer sdiooling. 



B.3 Did the enroUees feel that they mould be better able to function 
in school during tne rerfiar scnool year ? 

'f ' 

Questions to BnroUeesr 

A. Hoy anch mill the school uork done in the suaner help in 
regular school? 



Total 


A Great 
Deal 


A 

Lot 


Soaie 


Very 

little 


Hone 


H/A 


300 


56 


60 


U2 


4l 


27 


4 


aoaf, 


18.7 


20.0 


37.3 


13.7 


9.0 


1.0 
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B« This sunmery did your teacher help you ^th the kind of tiork 
you uill do this fall? 



Total A Great 
Deal 



Some Little 
Help Help 



No N/A 
Help 



300 

100 ^ 



75 103 33 83 6 

25.0 3>t.3 11.0 27.7 1.7 



Co Do you feel more or less confident about handling your school 
uork this fall because of the sinner program? 



Total 


A Lot More 


A Little 


Ho 


A Little 


A lot 


Hb 




Confident 


More 


Change 


Less 


Less Con- 


Re- 






Confident 




Confident 


fident 


sponse 


336 


74 


139 


llU 


3 


2 


k 


U)0)( 


22.0 


41.4 


33.9 


.9 


.6 


1.2 



E.U Did the enroUees feel that they were near wore likely to finish school? 
Qnestion to Enrollees : 

Have your plans for continuing school been changed in any way as 
a result of the saner program? 

Total Hov Mich How Hot How How Hot Changed H/A 

More More Changed - Less Mach Still Hill 

Ukely likely still Hill Likely Less Leave or Hot 

fo Stay to stay stay To Likely Betum to 

— i. __ . 1 ...^ — Stay To Stay School 

3008823 172 13 7 6 

lOOj 29.3 7.7 57.3 .3 1.0 2.3 2.0 



It is apparent that here again the data tend to siqjport the proposi- 
tion that the pr og ram has been effective for most cf the enroUers, but 
not for all of them. Seventy-six per cent indicate the sinanr program 
has been of at least soam help for regular school. The rest feel it was 
of little or no help. 

Thirty-ei^t per cent of the enrollees saw their saner teachers as 
not helping with the kind of work they would do in the fall. 



Only a few (l.^) have had their confidciice In their ability to 
school work dininidied, while reported that their confi- 

dence increased* A significant nmdber} stated that Idiey are 
iiore^ or siorej likely to stay in school and 57*3^ indicated 
•feh^y TfiU stay in school^ although their plana in this regard were 
unaffected hy the Heig^hoxhood Youth Corps experience. A very snail 
naabery 1 « 3^9 indicated they are now less like ly to stay. 



E.^ Question to EnroUees; 

How did you learn about the HYC Prograai? 

Total School Gnid- Regular Soanone Friend Minister Other V/A 

ance Teacher At A 
Teacher Social 

Agency — 

300 20 lU 7 ho 139 28 50 2 

aoojl 6.7 U.7 2.3 13.3 ‘•6.3 9.3 16.7 .7 



mfomtioa (OMKit tbs Heljjiboibood Tooth Corps ptogra. «as enmnl 
cated hy word of nouth. 



E.6 Are attitudes towards sOhool spre fayorable? 
Questions to EnroUees; 



Did your feeling about school change this 


niiifir becanse of the 


HYC progrant 












Total Feel 


Feel 


Feel 


Feel 


Feel 


l/A 


Itoeh 


Better 


the 


Worse 


Much 




Better 




Sane 


About 


Worse 




About 






Learning 


About 




Learning 








Learning 




300 78 


75 


140 


4 


2 


1 


100|^ 2£.0 


25.0 


»i6.7 


1.3 


.7 


3. 0 



B. U.8t the foUovliig in tbe order you ¥OuM like (let the eoet 
liloed, etc.). 

To go tack to school: 



Total 


First 


Second 


Third 


Fourth 


•IL. 


300 


230 


41 


7 


8 


l4 


loot 


76.7 


13.7 


2.3 


2.7 


4.3 


To go In 


the Armed Forces ; 








Total 


First 


Second 


Third 


Fourth 


M/A 


300 


11 


51 


58 


145 


35 


loot 


3.7 


17.0 


19.3 


1»8.3 


11.0 


TO go to 


work full time: 








Total 


First 


Second 


Third 


Fourth 


TS/k_ 


300 




150 


58 


19 


21 




14.0 


53.3 


19.3 


6.3 


6.3 


To go into the Job Gorps: 








Total 


First 


Second 


Third 


Fourth 


M/A 


300 


7 


40 


140 


82 


31 


100% 


2.3 


13.3 


U6.7 


27.3 


9.8 



smer prograa did aTfc^ct attitades towards learning in cons true - 
tiwe directions. Fifty-«ie pw cent indicate they "feel better” or "sneih 
better” towards learning. Sli^btiy nore than eiqperienced no ch a n g e 
in attitudes, but it nay not be presuned that their attitudes are nega- 
tive. Again a handful, reacted negatlveOy. 

Bearing on the question of the favorablmiess of the enroUees atti- 
tudes towards school la the question relating to their choice of cQtezna- 
tive possibilities for the coning year. Afproodnateiy 77% of the enroUees 
indicate that they would prefer to return to sOhool rather than go into 



the Axvy> the Job Corps, or to sork. In evaluating this figure of 
yS.Tji, ue unfortunately do not have aoy figures relating to their 
Choices at the beginning of the sunssr. 



®*7 yhat kinds of feelings did Idie emrollees have about the teaeher t 
Questions to Bnrollees ! 

A« Hov did you feel about your teacher this susnerf 



C. 



D. 



Total 


Liked 
A Lot 


Liked 

A 

Little 


Ho 

Feeling 


Didn't 
Like 
Too Much 


Didn't Like H/A 
At All 


300 


19b 


60 


24 


12 


6 4 


loogl 


6 k .7 


20.0 


8.0 


4.0 


2.0 1.0 


Hov often did your teacher help you vith your school vork this 


suner? 












Thtal 


Very 


Often 


SoBKtiaies 


Seldon 


Hover h/A 




Often 










300 


82 


80 


66 


21 


4 l 10 




27.3 


26.7 


22.0 


7.0 


13.7 3.0 


Hov veil do you think the teacher 


knovs yon? 




Total 


Very 


Well 


Hardly 


Did Hbt 


H/A 




Well 




Kiev Me 


Know Me 












At All 




300 


81 


lb2 


55 


17 


5 


100J( 


27.0 


47.3 


1B.3 


5.7 


1.3 


Hov did 


you feel about asking the teacher questionst 


Total 


Alvays 


Most 


Sonetioes Most Of 


Alvays H/A 




Easy 


Of The 


Eacy 


The Tine 


Hard 




To Ask 


Tiaie 


To Ask 


Hard 


To Ask 






Saey 




To Ask 




— — 




To Ask 








300 


1 B 8 


65 


31 


7 


3 6 


lOOf 


62.7 


21.7 


10.3 


2.3 


1.0 1 .U 



E. Hov wel3. do you think your teacher this sumier knew yon? 



Total 


Very 

Well 


Well 


Hardly 
Knew Me 


Did Hot 
Know Me 
At AU 


Ho Response 


336 


71 


176 


63 


25 


1 


100j( 


21.1 


32.U 


lS.8 


7.4 


.3 



F. Hoir do you feel about each of the following people from the 
sumser program? 

1. Teacher: One 



Total 


Liked 
A Lot 


Liked 

A 

Uttle 


Ho Feel- 
ings 
Either 
Way 


Didn't 

Uke 

Too 

Much 


Didn't 
Uke 
At All 


Tecusher was 
Uked A 
Lot, 

Other 

UdHbt 

Like 


336 


180 


90 


36 


11 


12 


7 


100^ 


53.6 


26.8 


10.7 


3.3 


3.6 


1.5 


Crew C3iief : 












Total 


liked 


Liked 


Ho 


Didn't 


Didn't 


Didn't H/A 




A lot 


A 


Feelings 


Like 


Ufcft 


Have 






Uttle 


Either 


Too 


At All 


One 








Way 


Mach 






336 


ao6 


76 


24 


9 


15 


2 k 


100I( 


61.3 


22.6 


7.1 


2.7 


»t.5 


.6 1.2 



The enroUees generally esteemed the teachers. Only a relatively few 
were neutral or negative. The great majority felt that the teacher was 
approachable. Twenty-four per cent of groi;^ I stated that the teacher 
either hardly knew them or didn't know them, but a sifl)8tantiaLl ma- 

jori'ty indicate a cloaeness of relationships. A^^dn about ZOft indicate 
that the teacher never or seldom helped them, but the great majority in- 
dicate that the teacher helped them at least scanetimes. 



4 
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E#8 Hw did the enrollees feel about the NYC sumaer school m cowpaCTd 
vlth regular school ? 

Qnestlon to Enrollees; 



How did 


you feel about 


regular school? 






Total 


Liked 
It Very 
Much 


Liked 

It 


No Feel* 
ing 

Either 

Way 


Disliked 
It A 
Uttle 


Disliked 
It A Lot 


n/a 


300 


108 


131 


21 


30 


7 


3 


loot 


36.0 


1*3.7 


7.0 


10.0 


2.3 


1.0 



B* Hov tfould you feel about regular school if it were just like 
the suimer school program? 



Total 


Like It 

Very 

Much 


Like 

It 


No Feeling 
Either Way 


Would 
Dislike 
It A 
Little 


Would 
Dislike 
It A Lot 


n/a 


300 


83 


86 


29 


52 


45 


5 


100|( 


27.7 


28.7 


9.7 


17.3 


15.0 


1.0 



C. If you could pick your teacher during tue school year, of the 
following, whom would you pick? 



Total 


Regular 

School 

Teacher 


SmiDer Crew Chief 

School 

Teacher 


None 


n/a 


300 


109 


102 




66 


IB 


5 


100)( 


36.3 


34.0 




22.0 


6.0 


1.0 


D. How much 
had this 


like your 
sunmer? 


regular school 


teacher 


was the teacher yon 


Total 


Much 

Better 


Just 

As 

Good 


Almost 

As 

Good 


Not 

As 

Good 


Much 

Worse 


n/a 


300 


78 


109 


51 


40 


13 


9 


ioog( 


26.0 


36.3 


17.0 


13.3 


4.3 


3.0 


Regarding attitudes towards regular school, nearly Qot 


"liked it". 



lO.Of, "disliked it a little” and only 2.3t, "disliked it a lot". Bata 
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f roB other eurYoye addng a eoeqjarahle question are not aTailable at 
the present wlting. 

It is clear that there is a prefexmee for regultu' school over 
the si—ifir school. 



E.9 Hare the enroUees* nork habits in relation to school changed con» 
structiTely ? 

Questions to Bnrollees ; 

A. Do you try harder now on your school w>rk than you did before 
the BiTir progra m ? 



Total 


Much 

Harder 


Harder 


Same 


Less 

Hard 


Don't Try 
At AU 


n/a 


300 


58 


98 


121 


14 


2 


6 


wof 


19.3 


32.7 


40.3 


4.7 


.7 


2.0 



B. When you start on a school problem now, idiat happens? 
Total 



Much 


More 


Just As 


Less 


Ibieh 


Ifere 


Hkely' 


Likely 


Likely 


Less 


Idkelx 


To Fin- 


To Fin- 


To Fin- 


Likely 


TO Fin- 


ish It 


ish It 


ish It 


To Fin- 


ish It 


Than 


Than 


Than 


ish It 


Than 


Before 


Before 


Before 


Than 


Before 


Saner 


Sanmr 


Saner 


Before 


Simmer 

Rrogram 


Rrogram 


Rfogram 


Program 


Suver 


75 


96 


107 


9 


6 


25.0 


32.0 


35.7 


3.0 


2.0 



W/A 



300 

loose 



This self-evaluation data indicates that the enroUees see thsawelyes 
as having more effective sohool work habits as a result of the s«»er pro- 
gram. Again, while a large number see themselves as rem a i n i n g unaffected, 
may not be pre sm ed that their work habits are unfortunate. 



me 



E.IO Did the anrollees* feelings about themselves In relation to other people and the world change ? 
Questlona to Enrollees: 



9 
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enroUoo's attitude towards self and tlia world 



4 



-35 

The data above represent only the first choices o£ the enroUees: 
soitte made several choices but their data are not presented. The edu- 
cational p rogra m is selected by the largest number of enroUees ^ 23»S$» 
as the best eigperience in the program. In evaluating tiiese figures ^ 
it should be noted that the field trips and the discussions may . Iso 
represent educational e^qperiences, and could be added to the total num- 
ber favoring the educational experience. If the wturh or Job ejq^rience 
are couibined, they rank hl^ as veil. 

On the other hand^ almost 153t of the enroUees vere critical of the 
educational a^cts. This figure is a little loner than data already 
presented r^arding dissatisfaction vith the program but is not far out 
of line. 

The organization and planning of the program come in for criticism 
in two places above. But 26.8^ of the enroUeea disliked nothing about 
the p rogra m and 22.9t vould make no changes. 



ftaoitloni to Bnroll>»i> 
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The occtg^tlonal goals of the enroUeeti as reported by them were 
relatively hi^ before the program and are now even hl^^r* Iheir ex- 
pectations of idiat th^ ifill actually get a 3 *e likewise hic^« fig- 
ure that is disproportionately hij^ is the number idio expect to obtain 
professional positions - it is not anticipated that 30f of the jobs in 
the economy will fall into the professional category* 

The last set of data regarding help in selecting a job show Idiat 
large numbers of enroUees could use further vocational guidance* 

2*13 Do the enroUee s see s^iool as relevant to occig>a ti<*M^T^ go*^*** ? 

Qoe|tion to BnroUees : 

If you could get tiie kind of work you want, how wneh more school 
do you think you'll need before you'll be ready? 



Total 


A 

Great 

Deal 


A 

Lot 

More 


Some 

More 


Very 

Little 

More 


Ho More 
Than I 
How Hhve 


h/a 


300 


156 


77 


52 


8 


5 


2 



Hot much ciSI&st ls%^llf'5ier^7*%duc&2)n is cerfalnly pe^eived as 
essential to the achievement of occupational goals. 

H*l4 Ift9t--j^^--^e_attttude8 ^^ 0 ^ parents tow w^_garo 22^^ ^2^K S — 

Qiiestioa to EnroUee s 

Bov do your parents feel about your plane for continuing school? 



total 


Mostly 
Agree 
With Hr 
Plan 


Agree 
With Itr 
Flans 


Don't 

Care 

Either 

HSL 


Disagree 
With Hv 
Plans 


Strongly 
Disagree 
HLth Itr 
Plans 


h/a 


300 


199 


82 


13 


1 


1 


4 


looK 


66.3 


27.3 


4*3 


.3 


«3 


1*0 



The enroUees genmlly plan to coni inue school* The parents aec^ 
ihe»e plans, according to the enroUee, and presuembly they are interested 
in their further schooling* 



V.2 TEACIffiR ACTHA35A13 



A. QMe8tAonp «<^« - fi^^ Tcberliad 

T.l What wre the eharaeteriatics of the teachers? 



Fhisrto Qri,~ 

Race - Total Begro White Rican ental Other H/A 

88 36 LL 4 - - 4 

2O0f 40.9 50.0 4.5 '4.5 



Position During 

Year ; Total Regnlar Sobsti- Cox^e- Agancj 

Ueensed tute n lai Teacher 

Teacher Teacher DAreetor 

88 62 6 - 5 

loose 70.5 6.8 5.7 

Soper- Othmr Gni dance W/k 

vising Coanedor 

Teacher 



12 2 1 
13.6 2.3 1.0 



A.A. 



Deeres Bdd: 


Ttotal 


or A.S. 


B.A. 


B.S. 


lime 


B.£d. 


w/k 




88 


2 


53 


25 


6 


*1 


1 




ifloK 


2.3 


£0.2 


28.4 


6.8 


1.1 


1.1 



Sex: Total Fceale V/k 

88 a 45 2 

loose 46.6 51.1 2.3 




These data seas self-explanatory. Perhaps the only coMianta to point out 
are that the teadiere as a g»iq) see® qualified, and that the enroUees hzd 



eore %s 0 To teachers in the suBssr progran than during the regular school 



year. It e(hould be added that nine of the teacherii inteiviewed had 
masters degrees. Approximately half of the teadiers interviewed were 
paid hy the Board and half of them were paid ly the Agencies. 

T. 2 vraat were the characteristics of the operation? 

Questions to Teachers : 

A. How often was each of the following areas of instruction offered? 







Fre- 


Occasion- 


Infre- 








Total 


quently 


ally 


quently 


Never 


N/A 


Reading: 


88 


64 


7 


7 


8 


2 




10C$ 


72.7 


8.0 


8.0 


9.1 


2.3 




88 


26 


28 


12 


17 


3 




100( 


31*8 


31.8 


13.6 


19.3 


3.4 


other: 


47 


22 


10 


3 


12 






vxt 


46.8 


21.3 


2.4 


25.5 


— 



B. To idiat extent did you relate your instruction to the enroUee's 
present or future work ei^erience? 



Total 


Always Usually Bcmetimes 


Infrequently Never N/A 


88 


38 ZL 


20 


6 




2 1 


VX3f, 


43.2 23.9 


22.7 


6.8 




2.3 1.1 


C. In terns of your educational objectives, did you find the crew 


(diief to be: 
















Mildly 


Very 






Very Somewhat 




Inter- 


Inter- 




Total 


Helpful Helpfhl 


Neutral 


fering 


fering 


N/A 


88 


47 17 


13 


1 


2 


8 


VX/f, 


53.4 19.3 


14.8 


1.1 


2.3 


■ 9.2 


D. Did you work with the enroUee (l) in a groi:^ setting and (2) on 


a one-to-one basis? 


















Some- 






Total H/A 


Always 


Usually 


times 


Never 


Group setting: 88 3 


23 


4 o 


20 


2 




100% 3.4 


26.1 


45.5 


22,7 


2.3 


One-to-one: 88 3 


9 


23 


42 


11 




100 £ 3.4 


10.2 


26.1 


47.7 


12.5 
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Tbe HYC snmier institirtioiial program vas heavily^ altbou^ not 
exclxudvely, remedial and oriented toviard the enroUee'a job. There 
was 84 XBB tecushing of a varie'ty of othctr subjects. This instnicti<m 
may be best simmarized under the rubrj.c of educational enrichment. 

One Agency constituted an exception to Idiis genercd. rule: MIT's 
program was not basically a remedied, p rogra m . Consetpientlyy only 19 
per cent of the MPT teachers instructed in reading frequently, 28.6 
per cent did so Infreqnently, and 38.1 per cent never did. If MPT 
had been e:u:lnded frauL the totals, the cast of the program would have 
been even more heavily remedial. 

The meijori'^ of teaOhers considered the crew chief helpful. Only 
a few thoufijit he got in the way. 

F in a l ly, althougji most of the teaching was conducted in a gro iq y 
setting, there was considerable work on a one-to-one basis. 

T.3 How effective was the urogram gener»^ny ? 

Questions to Tteachers : 

A. Of all you eigsected to accoaqplish this sumuer , how much were 
you able to do? 

Total All A Great Some Very loth- Ohclear 1/A 

Deal little Ing Reply 

889 403061 11 

loo# 10.2 U5.5 3l».i 6.8 1.1 1.1 1.1 

B. Do the enroUees have a greater p oten tial for educational 
achievement as a result of the MTC program? 

Setae- lot 

Extremely Rather what Hardly At all Dh- 

Total Mkely likely Likely Ukely Likely DK clear l/A 

88 22 29 21 37231 

100!( 25.0 33.0 23.9 3.V 8.0 2.3 3.H 1.1 
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C. If your enrollees return to school, how well do you think they 
will do contpared to piqpils from the same socio-economic level 
idiC) mi^t not have attended a NYC sunner program? 



Total 


Much 

Better 


Better 


About 

The 

Same 


Worse 


Much 

Worse 


Unable 
To eval- Un- 
uate clear 


n/a 


88 


10 


47 


19 


1 


3 


5 


3 




loo;^ 


11.4 


53.4 


21.6 


1.1 


3.4 


5.7 


3.4 





The majority of teachers see the program as having beoi at least 
someidiat useful for the great majority of enrollees. These results are 
in line with the enroUee estimates. 



T . 4 Have the attitudes of the enrollees towards sdiool been pons tr^tlvely 
affected? “ ^ 

Questions to Teachers ; 

A. Do you think there was a diange in the enrollees attitude toward 
school as a result of his gMiner NYC «tperience ? 





Strong 


Mild 




Mild 


Strong 






Posi- 


Posi- 




Unfav- 


Ihifav- 






tive 


tive 


No 


orable 


orable 


Uh- 


Total 


Change 


Change 


Change 


Change 


Change 


DK * clear n/A 


88 


19 


49 


13 


3 




2 2 


100^ 


21.6 


55.7 


14.8 


3.4 




2.3 2.3 



B. What approximate x>^centage of the enrollees dianged their attitude 
positively as a result of the NYC experience? 

Ihiable 

Un- to Eval- 

Total 10C% 75^ 50^ 29^ None clear uate n/A 

88 7 22 21 14 122 9 1 

lOOjt 8.0 25.0 23.9 15.9 13.6 2.3 10.2 1,1 



C. What appi-oxiinate percentage of the enrollees changed their attitude 
negatively as a result of their NYC esgperience? 

Ihiable 

To Eval- insig - 

Total 100^ 79^ 50^ 25^ None u ate nifican t N/A 

88 1 4 6 66 7 3 1 

100^ 1.1 4.5 6.8 75.0 8.0 3.4 i.i 

* Don't Know 



It seems clear flrcm these data that the teachers believed that the 
enroUees generally feel more favorably about school^ althou^ almost 30 
per cent of the teachers reported that a minority of the enroUees were 
so affected. It is conceivable, also, in evaluating these data, that 
the enroUees started vdth more favorable attitudes than the tecu;hers 
estimated and these more favorable attitudes were perceived as develop- 
ing out of the summer program. 



T. 5 What were teacher- enroUee relations like? 



Questions to Teacher ; 

A, How weU do you think you got to know each of your enroUees? 



Hardly got 
To Know Did Nov. 
Each and Know Each 



Total 


Very 

WeU 


Every One And Every 
WeU Of Them EnroUee 


Some 


IMable to 
Evaluate N/A 


88 


35 


40 9 


2 


1 


1 


KX^ 


39.8 


45.5 10.2 


2.3 


1.1 


1.1 


How did you feel about teaching the enroUees? 






Liked 


No Strong 


Liked 




Does Dhable 




Very 


Feeling 


Very 


Dis- 


Hot To Evalr 


Total 


Much 


Idked Either Wey 


Little 


liked 


Apply uate nA i 


88 


60 


21 1 




1 


3 11 


2oog( 


68.2 


23.9 1.1 




1.1 


3.4 1.1 1.1 


Did you experience discipline problems? 








Very 


Occasion- 


IMfre- 






Total 


Often 


Often ally 


guently 


Never 


nA 


88 




1 10 


25 


52 




waf, 




1.1 u.lf 


28.4 


59.1 





It seems evident that good relations developed between teacher and 
enroUees over the short course of the summer program. The teachers liked 



. *■ 
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their job^ experkeaced few discipline problems^ and generally got to 
know the enroUeee. More than 85 per cent of the teachers indicate that 
th^ knew their enroUees well. This nay be conpared with data presented 
previously in which 74 per cent of the enrollees indicated that the 
teachers knew them well. 

Was there a change in the enrollees* feelings about self and the world ? 
(luestions to Teacher; 



Rate each of the following in terms of the amount of 
change you observed in the enrollees during the course 
of the program: 

A. Self-Confidence 





ihich 


A Little 


About 


A Little 


Mich 


Unable to 




Total 


More 


More 


Same 


Less 


Less 


Evaluate 


N/A 


S8 


32 


a 


12 






3 




locee 


36.4 


46.6 


13.6 






3.4 




Respect for Others 














Mich 


A Little 


About 


A Little 


Mich 


Unable to 




Total 


More 


More 


Same 


Less 


Less 


Evaluate 


n/a 


88 


27 


39 


20 


1 




1 




lOOit 


30.7 


44.3 


22.7 


1.1 




1.1 




Desire to Improve Self 














Much 


A Little 


About 


A Little 


Mich 


Unable to 




Total 


More 


More 


Same 


Less 


Less 


Evaluate 


N/A 


88 


41 


34 


10 


- 




1 


2 


loot 


ii ' 6 


38.6 


11.4 






1.1 


2.2 



£i|^ty-three per cent of the teachers feel there has been at least 
soma gain in self-confidence on the part of the enrollees. These data 
fit in with the self-reports of the enrollees^ 69 per cent of whom Indicated 
they felt at least a little more sure of themselves. 



ERIC 
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Seventy-five per cent of the teachers indicate an increase jxl respect 
for others. Fifty per cent of the enroUees reported that they think nore 
often of what will happo. to another person hecaiise of idiat they do. 4gain 
the data are in line. 

The teachers see the youngsters as desiring to iigsrove thsaiselves. 

This, again, fits well with the self-reports of enrollees, who, for r<raBpl«, 
desire to continue their sdiooling. 

T ,7 Has there been a change in the woric habits and interests of the enrolled? 
Question to Teacher ; 

Rate each of the following in terns of the aaount 
of <diange you obserred in the enrollees during the 
course of the progran: 



A. Ability to Finish Task 



Unable 



■ 


Ihich 


A Little 


About 


A UtUe 


Much 


to Sval- 


Total 


More 


More 


Same 


less 


Less 


uate 


m 


88 


16 


36 


' 22 


3 


1 


4 


6 


100j( 


18.2 


40.9 


25.0 


3.4 


1.1 


4.5 


6.6 


B. Desire to I One's Best 
























Doable 






Much 


A little 


ibout 


A Uttle 


Much 


to £?al- 




Total 


More 


More 


Sane 


Less 


Less 


uate 


m/a 


88 


18 


43 


20 


1 


1 


3 


2 


lOOit 


20.5 


48.9 


22.7 


1.1 


1.1 


3.4 


2.2 


C. Liking for Aritto'etic and Reading 




Unable 






Much 


A Uttls 


About 


A little 


Much 


to Eval- 




Total 


More 


K. . 


Same 


Lms 


Less 


uate 


v/k 


88 


6 


UQ 


35 






3 


4 


VXIf 


6.8 


45.5 


39.8 






3.4 


4.5 
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The majority of the teachers see the enroUeee ae having at least a 
litUe more ability to finish a task and as having greater idllingness to 
do their best. Barely e majority see them as having a greater lik i n g for 
arithsietic and reading^ and of these less than 7^ see the enroUees as 
having a much greater liking. This view is in contrast with the view of 
25% of the enroUees who see themselves now as much more interested in 

reading. 

These data may again be compared with the self-reports of the enroUees, 
yj% of idiom reported that they are now more likely to finish work on a school 
problem. relevant here is the enroUees* indication (52^ them) that 

they now try hardmr on sdiool work. 



T,8 What were the teachers* perceptions of the enroUees* occupational 
C^nestion to Teacher ; 

A. How would you rate the types of jobs enroUees wanted in terms of 
their ability? 



Real- 
Total istic 



Some- Some- 

vhat l^t Un- Not 

Beal- WUe- Beal- 

istic tic istic 



Unable Not U n c lea r 
To Efal- Appli- Res- 
uate cable nonse 




88 



32 33 10 6 

364 37.5 11.4 6.8 



3 112 

3.4 1.1 1.1 2.2 



the enrol!... Mk for InfoMatlon or e»lvlc. 4bont how to 
look for • Job? 



Total 


Very 

Often 


Occasion- 


Inf re- 


Never 


Not 

Applicable N/A 


88 

1009( 


26.1 


35 

39.8 


16 

18.2 


12 

13.6 


2 

2.1 



C. Did the enrolleee ask for infoxsatlon about job training? 

Very Occasion^ Infre- Hot 

TotAi Ally cmently Merer Ap pUcabile Hk 

88 29 33 14 9 1 2 

liOOSi 33.0 37.5 15.9 10.2 1.1 2.3 

D. Did enroUees ask f 9 r information about aTailability of jobs? 

Occasion- Infre- Hot 

Total Often Ally guently Herer Ap plicable _3ik 

88 23 35 12 15 1 2 

1005K 26.1 39.8 13.6 17.0 1.1 2.2 

The great majority of teachers felt that the youngsters were much more 
realistic than not, in relation to the jobs thoy wanted. About 18^ of the 
teachers felt that they were unrealistic. In comparing their data with the 
data regatifing the occupational choices made by the enroUees tIicmselTes, 
it would appear that a good numiber are unrealistic. 

Th ^ regarding requests for information about jobs, etc., indicates 
that M*^*^** jobs may not be a preoccupation of the enroUees, they certainly 
are concerned about their unplnjmsnt> prospects. 

T.Q me the effect of c ertain ad« >itilatr«tiTe factors on teacher morale? 

Qneetion to Teacher : 

Bate each item below according to the effect 
it had on your morale this s iw m wnr ! 



A. Physical Facilities 
Very 

pQgltim Fositiire 



88 

1009C 



a 

23.9 



Heutral 


Hega^- 

tiwe 


Very 

Hega- 

tlre 


Unclear 
. Bes- 


Unable 
to S?al* 
uate H/A 


19 

a.6 


8 

9.1 


9 

10.2 


J 

3.4 


1 1 
1.1 1.1 



26 

29.5 
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B. PagFMnt of Salary 



Total 


?ery 

Posi- 

tive 


Posi- 

tive 


Neutral 


Nega- 

tive 


Very 

Nega- 

tive 


Onclear 

Bes— 

ponse 


Unable 

Eval- 

uate 


V* 


88 


14 


17 


18 


6 


32 




1 




voaf 


15.9 


19.3 


20.5 


6.8 


36.4 




1.1 




C. Anount of Tine Allotted to Teaching 












Very 








Very 


Unclear 


Unable 






fosi- 


Posi- 




Nega- 


|foga- 


Res- 


to Eval- 




Total 


tive 


tive 


Neutral 


tive 


tive 


ponse 


uate 


Va 


88 




29 


20 


11 


4 


1 


2 


1 


locgt 


2a . 


33.0 


22.7 


12.5 


4.5 


1.1 


2.3 


1.1 


0. Infornation Begarding the EnroUees 












Very 








Very 


unclear 


Unable 






Posi- 


Pbsi- 




Nega- 


Nega- 


Res- 


to Eval- 




Total 


tive 


tlve 


Neutral 


tive 


tive 


ponse 


uate 




88 


15 


U 


30 


17 


8 


2 


1 


1 


loog^ 


17.0 


15.9 


34.1 


19.3 


9.1 


2.3 


1.1 


1.1 



Ifoat of the teachers were pleased with the physical facilities provided* 
Sl^dficant imbers, how ere r^ were neutral or nesstire. The interporetation 
of these data is not ccsqidet^ clear. ¥hile int er v i e wer reports suggest 
inadequate facilities in a mad>er of locations, there is evidence indicating 
that teachers vetoed schools as appropriate sites for training, prefer- 
ring joB sites. (For sExa^ile, six tea^iers at Hobllisation for Touth used a 
school exclusively, and indicated negative feelings about tlM physical facili— 
ties.) 

Most teachers regarded the aawunt of tine available for teaching as appropr- 
iate. It cannot bo detemined without doubt because of the for* of the question 

adced the teachers, whether the 17% idjo regarded whe tine allotted negative 
wanted nore tine, althou^ this seens the likely interpretation. 
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More tban 2dj( of tho teachers apparently felt they sboujxl bare aore 
Infornati^ cn the ^nroUaes, rhlle mneh less than half | about 33t » 
apparently eere satisfied. 
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TE4CHER AFFR4ISALS (eontiiniad) 



B. 



om-KHD gpEsnom] 



tu>i 



The following represent the answers of Tarious teachers to open-ended questions 
glren to teachers, which were not put into the eiaqputer. Saiq^s of teachers' eowents 
follow each questionv 

vml do jmi are the aost valuable contrlhutlons of the MIC progran as 

io is presently orsanlaed? 

"RroTlded Jobs and aore ineone for the enroUees during the stover.* 

"Increased self^dteeo of tlw mroUees and helped them develop a aore positive 
self-ioage." 

I "Ptovid^ hope for .!ie future and indicated that sonsone cares. • 

E 

I " Broadened the horixons and increased the awareness of the enroUees." 

I "Provided good teaehter-enroUee relationships and gave the enroUees individual attention.* 

"Strengthened enroUees' acadeaic skills." 

"Kept enroUees off stfeets^(tbls apparently was aeaiit positively as a relief from the 
sunnsr dbldnas of the past). 

One of the teachers characterized the procran as bad, but there was no elabora- 
tlon. These esUvtes hy the teachers <rf tta offectlw aspects cf the proem are fanmUr 
in line with the responses of the enroUees. 



^ wbuT^i ^ go about sti^latihg eore nositive attitudes aaons enroUees toiwjds 
school in future -si—sr nrograaffl? 



In eaaXuating these data it should be rosievbered that the teachers generally 
have positive feelings about the p rogr a m. There was a wide scattering of responses 
to this question. Some of the more frequent responses were the following: 



"Form even smsUer groups.” 



"Ft'ovlde edueativnal and vocational guidance." 




"Use jottiig peoidA with siailir teckgrounU vbo made algalXteasA progress** 

"Show the nOne of edueation in todsjts world." 

"nraelde wore ■sterdals for use in tesehing." 

"Mskto wore trips to expend horisons." 

"Gtfs enroUees a better orientation to the program." 

"Bay enrolXees for their time." 

Many teachers had no eoHwnts and indicated satisfaction with the program 
as it is. 



Hh.t. n«went«i f«» dolM th. h.rt pesalM. job In th. MIC Pfogg? 

"The let. rtart of th. ^ orgen^tlon and coo r dina tio n 

«^}i 0 ^adeir of coordinaticm between the Board and tlw Ageiwies." 

"The lack of supfdies and materials." 

"Boor physical facilities." 

"The short tern of the program." 

"More enroUees were needed." 



A f »f t^chwa noted the negeti*. attitude of xomigsters nho uere forced to 
eons to the educational program. 

MnaUy, a fee teaehera eald there naa no factor that Interfered nlth their 

doing fcse lest j»vesible 



Ha ■»»« enaeMer to he the nalor of the WC Rrogan ae^^ 

araaentl- wlead? 

The teaehera reaponaea did not faU Into a pattern hare. There iwre mre 
th«. 50 different oategorle. of reaponaea obtain«l fro. the te«*.ra. The largaat 
n»ber of reanonaea f eU Into a eategory nhioh nl#it he UheUad "Dlffieultiea 
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in Organisation and Adainistration. * 

Other categories of response foUoir (only categories not oentioned elsewhere 
in the report are nentioned here): 

"Lack of role definition — teachers." 

"Lack of role definition enroUees." 

"Educational program shouldn't occur at end of work day." 

"Heed for more OM-to-one help." 

"Too many chiefs^ supervisors^ etc." 

"The need for orientation prcgrans for teachers, enroUees^ crew chief s> etc." 

"MIC - local Agency cooperation lacking." 

"Mandatory attendance not enforced." 

"Seed for nore structure in a content area." 

It is stressed that these sany criticisms came from teachers who for the 
most part saw the program as essentially effective. 

Has the IIC eacperience changed any of your ideas and/or about vou typfcere 

from depressed areas? 

The majority of the teachers indicated that their ideas and feelings were not 
changed^ generally because thoy had previous experience in this area. Their res- 
ponses generally appeared to be empathic and understanding. 

TkratyHxlne of th^i teachers indicated that their attitude had diaaged^ and 
they now were more understandings enpathiCs and had a better appreciation of the 
enroUees* potential. Sie quality of their ccmments was such that there can be 
confidence that their judgnents about themselves nay have validity. 

t)M teachers who not change manifested favmmble attitudes toward 
the slum youn^terss th re is always the possibility that seme may have retained 



stereotypes or other rigidities which could distort their understandings, and 
interfere with personal growth. Some people in the program who had experience 
with slum children stated that they saw things more clearly now. 

Wiat have you learned about the enrollees* neighborhood idiich would be helpful 
to you during "feha echool year? 

Thirty-eig^ of the teachers said that they were familiar with this or 
similar nel^borhoods, and consequently did not learn anything new. There were 
seireral no responses. Others gave the following answers: 

That they gained a deepened understanding of the children. 

That the slum neig^borhosd contains people who want to help 
students and teachers. 

That they acquired an increased understanding of the nei^bcrhcod. 

That they learned about the disadvantages of the slms. 

That they foiihd they wcd^ pwsonslly more comfortable in the 
enviromient i.1 an they thought they would be. 

On the other hand, one teacher indicated that idiat she (he) had learned 
was to get out before dark, and another stated that work in the area again 
would not be accepted. 

Bow do ’fott feel the Agency can contribute to the over a n <irfMeAtlan of 

A few teacher** did not respond to this qpestlcn and others said they did 
not know. The following comments were among those made by the gpreat majority 
of teachers who did respond this question, and w1m> indicated the Agencies 



could contribute : 
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**GiT6 the Agencies aore space so they can better help children. " 

"Gd.Te the Agencies aore supplies and materials.'' 

"Haye the Agencies give adolescents jobs and acquaint them with the 
world of work and its demands." 

*^y providing a cultural enrichment program. " 

"^y providing aore remediation work throu^ tutorial procedures." 

"By continuing the. present program. " 

"By continuing the present sumaer NTC program throu^iout the year." 

"^y providing the enfoUees with a personal relationship in idiich 
they realise that someone cares." 

"By helping the enroUees see the value of school." 

On the basis of vdur HIC eroerience. have you any idea about new methods and 
approaches for use during the regular school year? 

Someidiat aore than fifty per cent of the teachers had at least one idea. 
Gene: 'ally > their Ideas fell into three areas •— manifest more favorable attitudes 
towards adolescents^ use new methods^ and use different aaterials. 

The teachers suggestions^ in brief , were as follows: 

Attitudes 

"In teaching teachers^ enforce the idea that the problems are with the 
teachers^ the Board, and large classes, not with the students." 

"Bespect teaching and teenagers." 

"Interview and talk with students." 

Methods 

"Mbric from present problems back to historical roots." 

"Use smaller groups in class." 

"Present aore science and math." 



"Teach reading along with history. ” 

"Relate reading and math to kids* experiences and teach in terms of 
job orientation." 

"Use role idnying and sociodrama. " 

"Use moi^ student'-^<^efed actlYities; ehccufage'participation bgr 
all class members not so much lecturing." 

Materials 



"Teach Negro and Puerto Rican history and further understanding oT, and 
pride in, ethnic back|^und8." 

"Use more tH.ps and moi^ cultural enriclttent activities in a more 
flexible and varied program." 

"Utilise films^ newspapers^ Cu^ books^ career guidance books^ 
and books and magazines about hobbies." 
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VI. EDDCATIOHAL lOBCIOBS* ACTRAISALg 



The ixxfcervieirs vi-Qi the Educational Directors of the A^fencies tiere 
conducted chiefly to obtain background and interview data and to establish 
relationships between them and the Center for Ihrban Education. Six Educa- 
tional Directors were interviewed in five Agencies. In one Agency, the 
Educational Director was on vacation and two people idio worked with that 
officictl were Interviewed. In another, a Sumner Research Director was 
Interviewed. There follows data pertinent to the evaluation. 



How would you rate your relations with Board personnel? 



Very Good 



Tecushers 2 

Curriculum 
SpeclcLllsts 2 

Area Si^er- 
visors 2 

Central 

Office 1 



Good Neutral Poor 

h i 

11 - 

112 

4 - 



very Poor 
2 

2 

1 

1 



On balance, this is positive, althou^ it is mixed. 

Perhaps the best way of comnunicating the flavor of these responses is 
by reviewing some sample interview notes, iMch now follow. 



Question IB . What role did the Board of Education play in the educa- 
tional program at the Agency ? 

Answers s "Cooperating teachers did not know tasks - speed of initi- 
ating program resulted in vagueness. The CurrlctOum 
Specialists which the Board of Education hired were inade- 
quate to the work." 

"Only paid the teachers. One Curriculum Specialist is 
very good." 

"J^nltial role only rmnedlal. - Board of Education accepted 
ai.cord of Agency." 



0 



r 




"Initially, the teachers were in charge - now cleared up," 

"Half of teaching staff; Curriculum Specialists, some 
s\q;pliers, exchange of ideas related to program." 

"Provided personnel, Stq^lies - extremely hampered by red 
tape. Equipment - availability limited." 

"In accord with the Neighborhood Youth Corps program - 
Board of Ed. program leaned toward remedial work." 



In evaluating Agency-Board relations, there was evidence of some hostil- 
ity and some contempt in four of the above responses. These responses msdEe * 
it clear that the Agency prograiu was peuramount. 

Question 20 . What parts of the program would you want to remain as Is? 

"Using young people to mstke contact with enroUees - need 
to improve reading is forced by enroUees - prime import- 
ance. 

"Flexibility" 

"CulturcJ. enrichment (plays, spealcers, fishing trips, etc.)" 

"Class size (under 10 students). Preserve the cooperative 
discipline and attitudes of piqsil and teeusher - continue 
homogeneous groiplng." 

"Keep objectives flexible - teachers ‘ttirown on own resources 
are quite creative. -Continue Board of Education freedom to 
structure program eu:cordlng to agency needs. Teachers should 
be selected after screening by agency." 

"The functiuiG of the program should remain the same.” 

"Basic should remain - job experience plus education." 



Of ^diat value would you say the sunmer program has been to the enroUees? 
Very Positive Positive Neutral Negative Very Negative 

2 3 2 - 
The ratings are quite favorable. 



» 
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VII. Currlculim Specialist's Appraisals 



Salient points frcxa the interviewer's with the Curriculum Specialists 
follow. 

Esqperlence and training — No requirements for training and experience 

for these personnel were established at the time of hiring. Flexibility 

and energy apparently were the chief requirements. Whether this worked out 

is not certain. As Indicated^ the evaluations of the Curriculum Specialists 

by the Agency personnel were mixed. 

Overall, how much would you say, as curriculum specialist, were you 

able to contribute to the program? 

Very Ifach Same A Little Nothing 

6 4 1 

One, and perhaps 4 more, may be a little doubtful about their contributions. 

In your judgment, how much do you feel the enroUees got out of the 
program? 

A Whole Lot Same A Little Nothing 

4 6 

One person refused to make a judgment because there was such variation from 
site to *^ite. 

The judgment here is similar to that of other personnel in the pr ogra m . 
The enroUees got something. 

Hbw would you describe your relationships with the agency? 

Very Good Good Fair Poor Very Poor 
7 2 2 

It would appear, judging from the Agency responses, that a few of these 
people have miscalculated. 

Describe your relationship with Board of Education teacher. 

Very Good Good Fair Poor Very Poor None 
8 2 1 



0 
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Describe your relationship with 'Uie agency teacher. 

Very Good Good Fair Poor Very Poor wne 
6 2 1 2 

Relatlon^ps with agency teachers and Board teachers were on a par. 

One Curriculam Specialist had no relationship with the agency teachers (the 

other was in the office of the Program Ccordinator) . 

Would you come back to the program next year? 

Yes Wo 

10 1 

One of the ten saying "yes” would not want the same position. 

Two suggestions for improving the program were advcmced by Curriculum 
Specialists idiich have not yet appeared in this report: 

Identify those teachers with special talents ax^ make them available 
widely. 

Set i:p Curriculim Specialists as assistants to the Area Stqpervisors 
(with some supervising powers). 



vm. CONCljDSIOHS AMD HECOMMEMDATIOMS 



Conclusions 

The Rei^borhood Youth Corps educational enrichnent program during the 
suamer of 1966 achiered its objectiires to a significant degree. Seventy- 
fiTe to oi^ty per cent of the enroUees were constructively affected. 

(1) EnroUees have received tutoring in aritteetic, reading^ and 
other subjects in idiich they needed help. 

(2) Their attitudes twoards school improved. The schools have available 
to then a reservoir of eonstructlve motivation which they can tap. 

(3) The enroUees increased their appreciation of the need for additional 
schooling^ if their vocational goals are to be reached. 

(4) Attitudes of enroUees towards self and society were constructively 
affected. Perhaps the flavor of this aeeciq;>Ushment nay be best 

1 1— ml 1 lit (111 ty invoking the coxusqpt of the achievement of a sense 
of identity. The adolescent who is fortunate enou^ to achieve a 
sense of Identity emerges into adulthood with some Inkling of idiere 
he has been and where he is going. In this culture at this tims^ 
it is most important that the disadvantaged addeseent come to 
believe and fed that the social order contains identifiable vocatioii- 

- * . 9 

al nielMs into tdiich he could ccmceivably fit. Pmrhaps more than 
anything else^ the Reighborhood Youth Corps simst educational pro- 
gram provided the enroUees with hope — hope tiiat there was an 
accepting social and economic order which would w elc om e that and 
which had a place for them. The enroUees understand that this 
wdcome is conditional and dependent upon the completion of scho- 
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lastic training and the achievement of certain skills* Ibey 
seem ready to spend the required time and energy. 

It is emphasized that the feeling of identity, and the sense of self- 
respect nhich must accon;>any and provide a base for the sense of identity, 
require continuous relnforcemaat. Conseqjuently, the experiences the enrol- 
lees have during the school year likewise must be ego strengthening and 
skill building. The school and Agency personnel with idiom they Interact 
must deasmstrate faith in, and respect for, their potential as wel'> as 
teachability. Otherwise it may be predicted that the ultimate outcome for 
these youngsters will be dreary and disillusioning. 

Re coamendations 

. (l) We must reiterate the obvious: surely it is possible to facili- 

tate the purchase and delivery of svpplies, curriculum materials, etc. When 
materials do not become available for distribution until the end of the 
program, the Board obviously provides anmnnition to its critics. The same 
point can be made with reference to the payment of employee salaries, idiieh 
were not received tcitil the end of the program. 

(2) There is a gl a ring need for planning, before getting underway next 
suoner. The personnel wlu> are to be respcmslble for next sraner's progr a m 
should be designated imaiedlately, and these j^ecple should determine idien 
planning should start. The experience of last suBiaer should facilitate the 
necessary planning. 

(3) The role of the Board of Education in relation to the Agencies 
should be clearly defined. As indicated, this was not at all clear in the 
initial phases of the prog ra m . The Agencies ultimately provided the necessary 



professioxial leadership and Board personnel were in the position of liqple- 
menting Ag^icy pr ogr a ias» This was not a result of the default of Board 
personnel; far from it. It was a conseq^ance of Agency insistence and the 
flexibility of Board personnel. 

( 4 ) Arrangements should be nadey if possible^ to provide the Agencies 
with the data on enroUees idiich they require. It is not economical for 
the Agencies to have to determine reading achievement levels , etc., when 
these data are already available in the schools. It is realized that this 
conclusion is drawn without providing procedures for iaplenientation. An 

to i*i 9 leinentatlon would be the early identification of 

the potential enroUees. 

(5) Personnel in the program, both Agency and Board, are c<sqpetent and 
well motivated. However, the qualifications of the Curriculum Specialists 
should be carefully reviewed, since a nuniber of them did not appear to have 
appr opr i ate eiq^erience. 

(6) Some feedback should be provided for reporting to their home 
school the achievement of the enroUees in the suamer program, so that 

in Septeniber 1966 and thereafter the home schools can build i:pon said program. 
enroUees wiU need further vocational guidance in fitting their present 
future aspirations to their ability to meet the demands of the vocations 
in which they say they are interested. 
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Appendix A. Evaluation Staff 



Research Director : 

Dr# Bernard Feck> Associate Plrcifessdr of Education^ The City College of the 
City University of Sw York, fomerly Poychologist with the Center for 
Youth and Ccmunity Studies (Bakers Dozen Mental Bygiene Unit)> Wa shin gton^ 
D.C. 



Associate Besearch Directors : 

Dr. Ifax'Whiner, Associate Professor of Education and Coordinator of (h^uate 
Piogran in Gnidance'uKl School Counseling^ BrocdOyn College of the City 

University of Heir York 

• ' “# « ’ ' 

Mrs. Marcella Wniiaas^ M.S., Senior Consultant > Educational Resources Center, 
Bftric Street College of Education, Neir York 



Consultants; 



Mrs* HUdegaid Bennan, Research Peychologist, C olimb ia University, Msif York 
(on iMve) 

Mr. Kenneth M. Brelesky, H.S,, Research Assistant, Office of Research ^JEvaln- 
ation. Division of Teacher Education, The City University of Meif Yoric 

Kiss JixUth E. Garrettson, M.A., Doctoral Candidate, Teachers College, ^laabia 
Thiivefsity, Bee York and fonierly Besearch Assistant, logical Thinking 
Project, Teachws College, ColuBibia University, Ssif York 



Mr. Steven J. (hross, ' Doctoral Candidate, Ihiivorsity of Ci n ei n i» t i aM 

foE^l^ Felloir, Office of Research and Evaluation, DivlsioB of Teacher 
Education, The City Ihiiveroity of Meir Yoik 



Ruth A. Handy, M.A., formerly teacher and 

Office of Assistant Siq)erlnt«ident, Idstricts 25 and 27> Brooklyn, Mew 
• York 



Mr. K.'Kohd6, M.S., Part-time Instructor in Science Education, Teardiers 

College, ColoCbia Uhiversity, Mew York 

Mrs. Ahita'Xevine, M.S.i I^urer; Guidance and Counseling Progran, Bro'ddya 

College of the City University of Mew York 

- --- ♦- 

Dp, JtaMt B.'Xieben*n, I to ad ln g Md Instpuctop, OtpartMiit of 

EdaeatioB, Hontor CoUnft., tho City UnlTepelty of Hw lorit 



ihraliiation Staff (eontixmed) 



Ur, Edwin Reiafeld, Candidate for Master of Arts in PsTchoIogj, Queens Col- 
lege of the Citj Unirersitj of Heir York and formerlj Actiyit j Ghonp 
Therapist^ Hudson CSuild Counseling Center, Heir York 

Mrs. Elisabeth G. Bonba, Adsdnistratire Assistant, Social bynanics Beseareh 
Institute, The Citj College of the City IhiiTersity of Heir York 

Mr. Sterling £. Bogers, M.A., CurrieuluB Materials Specialist and Manager 

of Besources Center, Bank Street College of Education, Neu York 

, - . * 

Mr. Paul C. Boss, 1|[«S., Beseareh Assistant, Office of . Beseareh and Evalua- 
tion, Division of Teacher Education, The City Uniuerslty of Mew Yozk: 

Mlse Diane Siegel, M.S., fbxsierly Subject Specialist^ Jnfozvatlon Betrieval 
Center bn the Disadvantaged^ Yeshiva Dniversity, Mew York and Assistant 
Teacher, Inject Head Start, Mew York 

Dr. Marvin ProfegaOr, The School of Education, The 

City Col^e of the City university of Mew loric 

Mr. Preston S; Smth, H.A., Teaching Assistant, Teachers College, Coloidda 
^varsity. Mew Tork and Doctoral Candidate in Personnel Psychology, 
Teachers College, Colnnibla Dniversity, Mew York 

Mr. Charles A. Suknan, M.S., Adjunct Associate Professor of Education in 
Guidanee and Counseling, C.W. Post College, Long I sl a n d Ihiiversity, 

Msw Yoik 



genter for urean education 

33 West 42nd Street 
Neif Tox4cy Neir York 10036 

Educetdonel Practice# Divielou 
Title I Bvaluatione 

NE1IHIB(»K0CN) YOUTH CORPS 
Qaeetionnaire for ftroject Coordinator 



I. I'd like to knoif • little about the hietory of the peoecm from yoi» 
point of vttM, How did you get involved? Did you make policy* or oio 
you make it in consultation with anyone on a higher level? 



lie Was there time for fdnnrdng? 



IHe liRiat did you see as the objectives of the program and how did you see 
your role in a<dileving these objectives? D:ld your conception of your 
role change? well were these objectives achieved? 



\ 

lY. What did you see as the Area Supervisors* i^le? Did their role ctoige? 



V. IRiat did you see as the role of the Board, of Education teachers, 
particularly in relation to the a§^cy teadhers? 

VI. What kinds of teachers did you eo^loy? khat were the critwia utilized? 



vn. What did you see as the role of the agencies? Did this change? 
What were your channels of coonunieation id.th the ag^cies? 




II. 

VIH. Mhat ware your relations with the agency like (by agency & generally). 
Sate and exi^in. 



IX, Woiild you tell me about the orientation meeting held in June? (later) 
What was the role of the agencies? 



X, What probleBs cane up and what did you do about them? 



XI. What happened in the instances of supplier, curriculum material, audio 
visual eouipBent, which were reported frequently as not available? 
What about salaries? 



XIII Do you think that the enrollee has changed his attitude towards 
school positively or negatively? (Exnlain and give examples. ) 



XIV. Do you feel the agencies can contribute to the overall education of 
children and youth Exnlain. 



IV. 



XVI. 



xvn. 



xvni 



XU. 



XX. 



ni 

Would the education of children be enchanced if the schoola and 
agencies cooperated more closely? 



What do you think ar the most 'valuable contribution of the W.T.C. 
P*‘ogram it is presently organised? 



What factors prevented you from doing the heat ix)seible lob In the 
N.T.C. Program? 



What do you consider to be the malor weaknesses of the NIC Program 
as it is presently or^ni^ed? 



Has the NIC eocoerience changed any of your ideas and/or feelings 
about youngsters from depressed areas. (Sxnlain) 



On the basis of your NYC experience have you any ideas about new 
methods or approaches that you plan to use during the regulf^r 
school year. If yes ’diat are they? 



• * 
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IV. 



XXI. Wiat other general tnipreesions have you of the NYC Program that 
have not been covered and which you feel ou^t to be mentioned? 



XXU. Ifould you vent to return to work in the NYC ftrogram next sunnier? 



^ - % •* 



I 



ERIC 



Center for Urban Bdue etten 
33 42nd Street 

Keif Ibric, U&ti York KJQ36 ^ - 

EdnMitioiial Rreetiees Divi^ton 
Title I Eraluatione 



Neleliboziiood Youth Gorpe 
Area Siqiervleor 



X# tt/ 



e) Sex li« 



b) A^ 
d) fiaee fU l/« 

2* ISiere are you en9]loyed during the regular school year and 
tdiab do you do? 



3* Boat hi|^ school education: 

a) Xlheste^ b) Hajor. 

c) Degre e 



d) No college degree 

e) No. of credits? 



4« Tell me iihat your uozic consists of in the sumaer program 



5# llhat wsBe your objectites with respect to the program? 



6* Do you tiiiflk that your objectives 

Extriaasly likely 

Bather , , — 



ware achieved? 



SoneNhat likely. 
Hardly Ukely„ 
Not at all 



Title I Evaluation 
Nailfiboriiood TouUi Corpe 
Area Siqpervieor 

7« ifae the date idiieh daeeee aetually began? 

8* Bate the availahllity of each of the iteam belov on tide scale 
1* r gidllv available 

s 2. a vailable after delay 

n ot available 

4« h ad to aqpply ay oun 

a uppllea. peneUe^ peper^ erayone, etc* 

> c nrrieulin aaterlals 
„^^^,,^aiidi0vlsual 

i 

9* Heir «i^ do you thiidc you got to Icnow each of your teaeliere? 

1* v ery veil 

2. e ell 

3* h ardly got to Imoif ea^ and everyone 
4* d id not knoif eadi and eveiy teacher 

9 a) Bow well did the teadiere do their Jobe? 

hgfioey tea^iar B oeellent C Sood _fhlr _B oor 
C o oper a ting teachera Bi, B oeellent „^Good _/hir ^B oor 



^ X Bviluation 
Ml^lborliood Youth Cwpe 
Aroft dttporirlsor 



10* Rate each Item be^ aceordlng to the effect it had on the 
eff ectlveoeee of the educational pr ogram 
li. verjr poaitive 
2, poeitlYc 
3« neutral 
4« Uii^atiVe 
5* irery negative 

P hysical facilities 

n avenfc of salary 

, a eount of time allotted for teaddng 
I nfomation regarding the enroUees 



H* Do yott thiiic the edneatlQiial program i«bs more suitahle 
or ^propriate for: 

Bxtremely Bather Scmouhat. Hudly 
Sidtahle Suitahle Suitahle Snitidiile 

a) llale enrolXees __ — — _i^ 

h) Female enrolXees _ __ 

12. Ih terms ef your edneatlQiMil chjectives^ did yom find the 

Crmr Chief to bes 

Im very hel|ifbl 

2* someidiat helpful 

3« asutral — 

4* mildly interfering 

5# very interfering 



m at all 
Suitable 



: ntXe I Evaluation 
HiigyibortKXNl Toutb Corpe 
Area Supervisor 

13* As a result of poor exparienees in the smwr p ro g r am in N*T«C. 
do you think pour enroUees have greater potential for edneatiacal 
aohleroBient than you tbou^it they had* 

_jres _ n o (Eiqaain) 

13 a) ^ pou think thex^ ^ae a change in the enroUee^s 

attitude touard school as a result of his smaur H*T.C* 
eoqperienee? 

1* Strong positive diange 
2* Idld positive diange 
3- Ho changs 

. 4* IdXd wfavorahile diange 
. 5* Strong unfavorahle diange 

14* How often ma eadi of the fcOloulng instmetions offered? 

1) fre q ue ntl y 2} <KScasionnlly 3) infiEequeatly 4) never 

a) readin8 

b) arithMtie ___ 

c) odier(^eeify) __ 

15* How wooH pou have preferred to have the educational enrldnant 

p ro gr a n stmetnred? 

!• Reserve cos day out of five 
for all 'die instruetioos 

2* Sdifldulli^ the tutorial 
pe riods befcurej after or in 
be tii e eo the uork asrignannt 

3» Otlw (specify) 

How would you go ahout etianlating aore poaitive attituM 
anong enrolloee tcwarde adiool in future niMiir p ro g r ane . 



16 * 










Title I Bfatotido 
Sai^iboffiood Youth Cerpe 
Area Supertieer 



17« If joa believe that the enrolXee has ehanged Ids attitude 
tcNOffd school beeaiise of his K.t.C* eo^serieoee positively 
or negativelj, please give eaffimples of stieh bhacges. 

* 

17 a) Iftiat have yowr relations with the agencies been lilce (Biplai n ) 
B icfinent G ood B air B oor 

17 b) Do yen. feel that agendee can c<Mitribube to the overall 
edncatlQn of ^Udren? (Biplain) 

Yes Bo 

* * ' : ^ ^ i - = 

17 o) bpold the edneabion of children be enhanced if tbe 

sdioole and agendea c o op era t ed sore eloeetiy? (Explain) 

IB* hhat do you thixic are tbe noat valuable contrlbutlais of the 
V.Y.C. progM aa it is presently organised? 

19* What factors p r e v int sd yen txem. doiiig the best possible job in 
the B.Y.C. pr o gP B s? 

20. bbat do pou eonslder to be the sajor veaknewe of iAm I.Y.C, 
p t ogem as it ie presently organixed? 

21. Has the B.Y.C* experience changed any of your ideas and/or 
f selli^ about youngsters fPon deprMsed arses? 

Yea Mo 



if yesj how? 



Bv9lration 

®*MWioifeoaI Tenth Gozps 
Supervisor 



(hi the basis of jour N.T.C. sx^serimee^ hare joa any’ ideas 
about aeibeds or approaches that you plan to une durli^g 
the r^plar s^iocA year? 

Ye s g o 

if yes, nhat are they? 

23» 16sat other ^snsraX jis^s^ssiosis have you of the H*T«C» 
la'OgWffli tittt have not been oorered abo>^ itfiich you feel 
ou^it to be Beatloned* 



2t* tMild you uant to return to uork for tlM H.YcC* rwert sodsmt? 

1. Ye s 

i 

2. 3d 

3« CanH say at tids tin e 
TIhy or ulqr not? 






C0Sti»6i? Tdr %‘bftfi Bducfttion 
33 ^'^60^ A2mi dtocMvfc 
Hmt Itxck, 13ei# lark 10^ 



Sdueatlonal fteetlees mvisloa 
Title I Evaluations 



^ii^iborhood Tooth Corps 
^hisatlon&alre ;i^or Currlciilii& ^eeialists 

1* Ageii^ 

3# Sajc M F 

4* Bosltion durios regijlar scLuOl year 
5* hhere Mpluycd 

6, Maber of years eoq^ienee in Cttrriculi m 
?• tabor of years eaq^orienee in related work 



(tat was related iiotic?) 



8. What sore your 
this 



in the Neighborhood Youth Corpe 



9« In tat mys did your asaignsepts differ fron tat you had 
to he tan you b^aa your work? (Explain) 



t3iea 



10. To tat OEtta 
_not at all 



able to obtidn all the ■aterials you repaired? 
“ _aost all (talain ) 



11* Overfill j hoif midx would you sayj \s a e ^i rr i e"!*** 
able to cootrihiite to the progran ? (Sq;dain) 
_yery nta _soi^ ^ little nothing 



you 



't 






TltXt I Bmlmtion 
Mali^iibetteod Tou^ Corps 
Qnsfltioiinaire for Corrieulw '' *' 

Spseialiats -2- 



12. Iftiat ehanses %fouXl pou suggest for next year's program? 



13. Jn your judgasot, boir much you feel the enroUees got out of the pro- 
gram? (Sxplain basis for judgsent) 

• -iiwZs let sc=e s littlo nothiiig at all 



Vk* Hou ifonilil you describe your relationship with the agency^ 
very good fair 



very poor 



15« Describe your relatlmdilp wlUi tiie Board of Edneation teachers# 
rerr good f air 



_very poor 



16« Describe your relatlc^oahip with the Agency teachers 
v ery good f air 



jrery poor 



17* bSould you ecme bade to the prograa neict y^? 
ye s no 

18, Is tiiere ai^tliing you would like to add whidi has not been covered so 
far? 



• 



♦ I 

Hel£^i^rliocd Youth Corps 
Questionnaire for Curriculun Specialists 

19 • Overall, how would you rate the effectiveness of the teachers? 

Very good Good Average Poor Very poor 
Agency 

Bd. of Ed. 



o 




CENTER TOR QRBAH EDUCATION 
33 Vest k2oA Street/ New York^ N. Y. 10036 

EIUCATldKAL PRACTICES DIYlSim 

August 15th, 1966 Title I Evaluations 

TEACEBR quESTtOHHAIRE 

questiomiaire is concerned with the Center for Urban Education 
Rei£^AK>j[hood Youth Corps Educational Enficfanent Prograais All iaforiaation 
obtained will be kept strictly eoafidcat*fi^ - Only Board of Education 
peirsomell should respond* 



i 


a) raae 


b) Agency 






(last nane) (first naae) 






c) Age 


d Sex M F e) Race V 




2. 


Position: a) 


Regular Licensed Teacher 






i>) 


Stft>stitute Teacher 






e) 


Curriculum Director 






d) 


Agency Teacher 






e) 


Siqpervising Teacher 






t) 


Other (specify) 




3. 


For tor many years have you been a teacher? 




k. 


Wiere are you enployed during the regular school year 




5. 


Post Bi^ School education: a) Where? 






li) Major 


, . c) Degree (BA^ AA« B3« etc.J[ 





d) X6 ccUegs deigre e 

6. Graduate education: a) Where ? b )Pegree 

c) He. of credits ? 

?• a) Total ntai>er of enroUees in your grou^: b) Niad)er of 



•« 
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7* (contlxmed) 

c) Suriber of females; - 

8. a) Age range of all enrollees; _ 

c) Age range of females? 

d) Agee of most enrollees; 

9. What percentage of your group is currently in regular school? 



10. How did you learn about the Meifi^hborhood Youth Corps? 





*# 






> 



center for urban MidiiTioN 

33 West 4aod Street 
Hew York, Hew York IOO36 



Ediicational **ractlces 



Hei^^orliood Youth Corps Educational Enrl caiment Program 

TEACHQl QUESTIONNAIRE 

!• What have you been doing in the summer prograza? 

Of all you eacpected to accomplish this summer^ bow much were you able 
to do? 



1. All 

2. A great deal 
3* Sene 

k. Very little 

5. Nothing 

2* Rate the availability of each of the items below on this scale: 

1 3 readily avedlable 

2 = available after delay 

3 s not available 

4 3 had to siqiply on my own 

Si:pplie8 - pencil, paper, crayons, etc. 
Curriculim materials 
_____ Aiadiovistial equipment 

3. Rate the availability of each of the items below on this scale; 

1 s readily avedlable 

2 s available after delay 

3 » not available 

Instructions as to duties of teacher 
Help with control of ejroUees 
Assistance in teaching 



4 . TO what extent did you relate your instruction to the enrollees’ present or 
future work ei^erience? 

1. Always __ 

2. Usually 

3. Sometime 

4 . Infrequently 

5. Never 



5. How well do you think you got to know each of your enrollees? 

1. Very well 

2. Well 

3. Hardly got to know each and every one 

4 . Did not know each and every enroUee 



o 

me 



*1 



6, Hour did you feel about teaching the enroUees? 

1« ‘CfilEed very much ■- 

2. ‘jiked 

3. 3o strong feeling either vay 
k, Lilced veiy ’ Ittle 
5. Disliked 

7. Bate each item below according to the effect it had on yfwir mcarale this simmer. 

1 * very positive 

2 = positive 

3 * neutral 
U = negative 

5 * very negative 

Fl^slcal facilities 

Payout of salary 

Amount o£ time allotted for teaching 
Xofonnaticm regarding the miroUees 






Did you work with the enroUee? 

1) Always 2) Usually 3) Sometimes 4) Hcver^ 

^ * 

a) on a 1 to 1 basis 

b) in a group setting ' 

Do you the educational program was more suitable or appropriate fok. 

1) Srtramely 8) Rather 3)Soaie«hat 5) Hot _ 

Suitable Suitable Suit«ne Suitable at aL 

Suit** 

able 



a) Male mnroUees 

b) Female enrolees 



10. In terms of your educaticmal objectives, did you find the crew chief to be; 



1. Very helpful 

2. Somewhat helpful 

3. Neutral 

4. Mildly interfering 

5. Very interfering 



« 



11 • Rate each of the following in terms of the amount of change you dbs^rved in 
the enrollees during the course of the program. Please use this scale: 

1 = much more 

2 * little more 

3 * about, seme 

4 s a little less 

5 ^ much less 

S elf confidence 
R espect for oUiers 
A bility to finish tcush 
• W illingness to do ones best 

■ D esire to improve self 
L iking for arithmetic and reading 
C anpetence in reading and arithmetic 
O ther (^ecify) 



12. Did the enroUee ask for information or advice about: 

1) Very often 2) Occas ionally 3) Infrequently 4) Hever 

a) Job training 

b) How to look for 

a job ^ 

c) Availability of — 

jobs 



13. As a result of the summer program in H.Y.C.y' do you think your enrollees have 
greater potential for educational achievement than they have shown to date? 

1. Extremely likely 

2. Bather likely __ 

3« Somewhat likely 

4. Hardly likely 

5. Hot at all likely 



l4. Do you think there was a change in the enroUee*s attitude toward school as a 
result of his summer N.'f.C. experience? 

1. Strong Positive Change 

2. Mild Positive Change 

3. Ho Change 

4. Mild Unfavorable Change 

5. Strong TAifavorable Change 



o 
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•« 
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What approximate perctt:tage of the enroUees changed tiieir attitudes tomard 
schodL positively as a result of their N.Y.C. experience? 

1. lOOj 

2 . 79 < 

?• ^ — 

293t 

None 



l6. What approximate percentage of the enroUees changed their attitudes 
negatively as a result of their N.Y.C. 5uq?erience? 



1. 


loot 


2. 


1% 


3. 


50j 


4. 


293t 


5. 


None 



17* If your enroUees return to s<diool, hov weU do you think th^ viU do com- 
pared to pupils from the same socio-eccmomic level idio not have attended 

a N.Y.C. simmer program? 

1. Much better 

2. Better 

3* About the sam e 
4, Worse 

J 5. Much worse 



18. ho you tiiink the kind of ;}ol>8 the onroUees wanted were: 

1. ReaUstic in terns of their ability _ 

2. SoneWhat realistic in terms of their ability ~ 
Someidiat unrealistic interns of their ability ^ 

4. Not recUstic in terms of their ability 



19* Hov often was each of the foUoving instruction offered: 

1) Frequently 2) Occas ionally 3) Infrequently 4) Never 



a) Reading 
h) Arithmetic 
c) Other (Specify) 



5 









20, Hoir vovld you have preferred to have the educatlcxial enri<dBoent proi^raai 
struct'jred? 



!• Reserve one day out of five 
for all the instructioa 

2. Scheduling the tutorial 
periods before^ after or 
In-betueen the work assign- 
ment 

3. Other (specify) 



21* Did you e^^lence any discipline prohlesisT 

1. Very often 

2. Often 

3. Occas ionally __ 

4. Infrequently 

5. Hever 



22. Hoir vould you go about stimulating more positive attitudes among enroUees 
towards school in future summer programs? 






23* ^ you believe that 'Q&e onroUee has changed bis attitude toward schorf. bC' 

cause of his H.Y.C. eiqperience, positively or ne^tively, please give 
exaaqples of such Ohanges. 



24, flhat do you ~ fcMnic are the most valuable c«itributi<His of the V.T.C* progzw 
as it is pres^itly organised? 



o 



m 



i 



' % 
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25. What factors prev e nted you ffon doiag ttie best possible Jcb In ttie V.T*C« 
progrsB? 



26. What do you c o nsi d er to be the aajor veaknesses of the H.Y.C, progran as it 
is presently organized? 



27. Has the H.Y.C. eiq^ieiice changed any of your ideas and/or feeUngs abont 
youngsters trcm depressed areas? 

Yes Ho 

If YES, bout 



28 . Were you able to sake use of the &srcHleea* work e^erience in your instiructioo? 

Yes Ho 

If YES, describe: 



29. Have you used any aethodU vith your enrcUees that you th o u g ht were especially 
useftd. for them? 

Yes 16 

If YES, list them. 




• • • 1 %, 

•' % 






*• 
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30, On tbe basis of your N.Y.C. experience} have you any ideas about neir aethodf 
appx^dies that you plan to use durir^ the regular school year? 

Yes Ho 

If YES, vhat are they? 



31. What other general iinpressicos have you of the H.Y.C. pr(^am that have not 
been covered above vliich yovt feel ought to be aentioned? 



32. Would you want to return to work for the H.Y.C. next suamer? 

1. Yes 

2. Ho 

3- Can't say at this time ____ 

Why or vhy not? 

33» How do you feel tbe agoicy can ccmtribixte to the overall edncatlcm 
of childre:]l? 

3^. Would the education of children be enhanced if the schools an d agencies 
cooperated more closely? 

E^^lain: 



35. What have you learned cUiout the enroUee's neigtho^hood which would be 
helpful to you in your teaching during the regular school yecur? 



36. If you experienced discipline problems, what were they? 



37. If you were faced with diqpline problems, bow did you deal with the problem? 



if 



Cfl H3 i B HB VBBAI EDDCAIIOH 
33 West >t2iid Street^ew Tark, >.T. 10036 
Educatiooal FMctices Division 



Angust 1^, 1966 



Title I Evalnation 



qjESTIOHIiAIRE FCR EM^3IiaES 
BEKaBOBBOOD YOUIH COBPS 



1« Agency 



2 . Age 



3. (^rade in school 



h. Name of School 



Sex 



M 



F 



Siblings 



Place in family (iO, 



Borough.. 



5« How do you feel about the school part of this simmer program? 

1. very satisfied 3- no* satisfied 

2. satisfied 



If, very unsatisfied 



6, Has the amount of reeding you do <dianged this sunner? 

1, do much more 4. little less 

2. do a little more 5« less 



3* same as before 



7« Tf-ynn were p a id for the time you. spexiii in the school part of the program^ do 
you feel you 



1, would have leamed.more..^ 

2. would have learned about the same 

3. would have learned less 

4, would have loariied amcb .less. 



a 



h 






% 






- 2 - 



8. Belov are listed a nun^er of things which you ve done this sumner. Humber them 
in the order you liked to do them* Put a 1 before tihe one liked most; a 2 before 
*•’ '■ the second best> etc* 

read arithmetic 

work ca a Job work with other people 



9* Did your feelings abo^'t school part of the program change over the sunmer? 

1* much more fa' or^'bie favorably 

2* more favorably 5 • much less favorably 

3* about the same 

10* Here there teacher aides and/or volunteers in the school program? 

If yes, did the teacher aides help you learn in the school program? 

1* helped a lot 3* helped almost never 

2* helped a little never helped 

11* Of the foUoving, what do you think is the best reason for going to school this 
sumner? 

1* to earn more money on a Job 3* to be- able to live a happier life — 

2. to be able to understand idiat J^* to like art, music, literature 

is going on in the world and more 

city better 

“ 5*-to keep me off the street 

12. Of the following, how often do you read each? 

sports -stories*^ - 

f 

newspapers i 

I 

adventure stories 

science stories 

♦ 

stories of tl^ lives of great men „ 
ccmic books 

none of these . 



1 =s very often 

2 = often 

3 = sometimes 
k - seldom 

5 = never 



t 



•3* 



13. Why did you go to the school part of the summer program? 

1. Had to go in order to be paid - Hy friends fent 

2. I^edtogc»_ 5. I had nothing else to do 

3. Ify parents uaiited me to go 6, Other (specify) 



l4. If you cou? ^-.0 the Mnd of worh you want, how much more school do you think 
you’ll need before you’ll be ready? 



1. A great deal more 

2. A lot more 



U. veiy little more 



3 • some more 



5 . no more than I now have 



15. List the following in the order you would like. (l = the most xiked, 2 - the 
next most, etc.) 



To go back to school 



To go into the Ayne^_ggroQg- 



To go to work full time _ 
To go into the job corps 



16 • Did you feel you got any help this summer in picking a job for yourself 
you finish school? 



1. A lot 

2. Some 



3. A little 

None 



17. Do you talk about your day at thie NYC when you go home? 

1. very often Seldom 

2. often • 5. Never 



3 . scHnetimes 



18. How. do youlfeel about telling others that you attend NYC? 

1. 1 teU anyone wiU listen 3. I try to avoid teUing anyone 

2. I teU only if I am .sKed *»• I don’t tell anyone 



19. Who told you about NYC Program? 

1. School 3. ■ "Regular teacher 



2. Guidance teticher 



4. Someone .at a social agency 



5. Friend 

6. minister 



20 . 



How much help will the school work you have done this sumner be to you idien 
you get to regular school? 



1. a great deal 

2. a lot 



3* some 



h , very little 
5. aone 



21. Did your feeling about school change this sunnier because of the NYC program? 

1. Feel much better about learning 3» Feel the sane 

2. Feel better Feel worse about learning 

h. Feel much worse about learning 



22. How did you feel about regular achool? 

1. Liked it very much 3» No feeling either way 

h. Disliked it a little _ 
5. Disliked it a lot 



2. Liked it 



23. 



How would you feel about regular school if it were just like the sumner 
school program? 



1. Like it very much 

2. Like it 



k. Would dislike it a little 
5 • Would dislike it- a- lot 



3« No feeling either way 



24. Do you try harder now on your school work than you did before the sunnier program 
1. Much harder 4. Less hard 



2. Harder 



3. Same 



5. Don’t try at all 



25 • When you start working on a school proibiem now, what happens? 



ly 

1. More to finish it them tcfOre sumner program 



- o, Jiore likely to finish it than before sumner program 



3. Just as to finish it than before sumner program 

4. Less likely to finish it than before sunnier program 



. Much less likely to finish it than before simner program 



5 










5 . 



26. How did you feel about your teacher this summer? 






1. Liked a lot 


4. Didn’t like too much 


2. Liked a little 


5- like at all 


3* No feeling 


How often did your teacher help you with your school work this summer? 


Ic Very often 


4. Seldom 


2. Often . 


5 . Never 


3. Sometimes 


i 


Did your teacher this 
school this fall? 


summer help you with the ? ind of school work you do 


1. a great deal 


3. little heln 


2. some heln 


4. no heln 


How well do you think the teacher knows you? 


1 , verv well 


3. Wataiy knew me 


2. well 





30. How did you feel about asking this teacher questions? 

1. always e^ sy to ask ®tost of the time bard to ask 

5, Always hard to ask 



2. most of the time easy to ask 

3. sometiices easy to ask 



ii. Did you feel that you could do the schorl work given you this sumner. 

1. always 3* Scaietiines Seldom 

5 . Never 



2. often 



32. If you could pick your teacher during the school year, of the following, whom 
would you pick? 



1. Regular school teacher 

2. Summer school teacher 



3 . Crew chief 

4 . None 






- 6 - 
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33* Have your plans ^or continuing school been changed in any way as a result of 
the sunmer program? 

1. How ouch more likely to stay 

2. How more 

3. Hot changed - still will stay 

4. How less likely to stay. 

5 . How much less likely to stay. . . — 

6. Hot changed - still will leave or not return to school 

34. Do you think about idiat will happen to another person because of what you do? 

1. Much more now than before sunmer program 

2. More now than before summer program 

3. Same as before 

4. Less now than before s unm er program. - 

5 . Much less than before sunmer program „ 



=■ ' 



35 . Did you change in how hard you try in your schoolwork as a result of sunmer 
school? 



1. try much harder 



4 . try less 



2- try a little harder 



5. try much less 



3. about the same 



r — - 



26. Did the way you feel abcut yourself change after being in the program this 
sunmer? 



1. feel much more sure of myself 



2. Peel a little more sure of self 



3. Peel about the same 

4. Less sure of self 



. Much less su 3 re of self 



o 
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37* Did the way you want to get ahead in life change because of the sumaer 



program? 

Want to get ahead much more.^ 
Want to get ahead more* 



Want to get ahead about the same.^ 
Want to get ahead less. 



Want to get ahead much leas#^ 



38, Rank the people with whom you worked this sunmer according to how much 
they helped you. (Put a 1 before the one helped you the most; a 2 
before the oi» \iho l^lped you second, etc*) 



crew chief 



teacher 



friends in NYC 



family 

Persons c<wnected with a r e ligious groi^ 



Potscmis c<amected with a political groi^ 



39* Of all the people you have met as a result of the NYC program, 
whom would you most want to be like* {Rank most to least— 1 * most, 

2 - next most, etc.) 

Teacher 



jCrew chief 

Teacher aid, or volunteer 



jSomecme from group 
Someone from ccnmnity agency 
Other (specify) 



jERIC 
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How do your parents feel about your plans for continuing sdiocd.? 

1. M ostly agree with ay plans 

2 . 

3 * ^ 

4. 

5 . _ 



Agree with ny plans 
jDon't care either way 
Disagree with ny plans 
Strongly disagree with ny plans 



4l. Did the way you feel about people in authority change because of the 
program this sunmer? 

A. Like people nu6h mor e - 



B. Like people more 



C. Sane 



D. Like people less 



B. Like peo^^e mch less_ 



4lA« What bave you been doing in the sunmer program? (answer on back ) 
42. How HTco your r^^ular school teacher was the teacher you had this 



sunmer? 



1 . 



Idich better 



2 -. 

3 . 



Just as good 



4 .. 

5. 



Almost as good 
Hot as good 



Much worse 



Hhy? 



43 . Has sbffieone given you advice about work? 
Did you take it ? _ 

Why or why not? 



Who? 




i 
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44. Mhat did you esqpect to learn this s unmer? — 

How nuch of it did you learn? 

1..AU of it. 

2. A lot of it. 

3- SoB» of it. 

4. A little of it. 

5. Hone of it. 

45 . What kind of work did you want to do before you came into the HTC program? 



-What of work would you like to do idien you finish school? 



What kind of work do you think you will get when you finish school? 



46. Beset sumner would you want to come back to the BTC progrart? 

1. Ye s 

2. ilBBds e 

3. B o 

What changes would you suggest? 



47* Were you satisfied with the program? Why or JWnT Hot ^ 



CENTER FOR URBAN EDUCATION 
niiaatlnnnaire £ 2 £ 
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% 



i 



< P 



A. 

C. 

D, 



NElGHBCnaiOOD YOUTH CORPS 



Agency, 



Age. 



B. 



Sex: / / male CJ female 



Grade in s^ool this September. 

Humber of brother s 
Humber of sisters 



1, Who told you about the Heighborhood Youth Corps 
summer program? (chedc proper box) 

/ 7 Someone at school 

/ / Guidance teacher 

/ 1 Regular school teacher 

/ / Someone at social agency 

/ / Friend 

/ _/ Minister 

Other 



2. How do you feel about the s^ool part of the program? 
(check one box' only) 



7 £H7 






7 



1 

very 

satisfied 



2 3 4 

satisfied^. no feelings not 

either way satisfied 



5 

very 

satisfied 



3* How well do you think your teacher this summer knew you? 
(^eck one) 



o 
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L 



very 

well 



3 a) 



well 



hardly 
knew me 



dZJ 

did not 
know me 
at all 



This summer at school 1 learned: 
a very 

lot some little 



nothing 
at all 



CZD 



2 . 

(quektiofllhaire for enrollees) 



Do you fool niore or less coafldoQt about handling your school* 
work this fall bocause of the suoner program? (dieck one) 



7 



a lot 
more 

confident 



a little 
more 

confident 



no 

change 



a little 
less 

confident 



a lot 
less 

confident 



5« Haveyxir feelings about your future dianged because of 
the summer school program? (check one box) 

future will be a lot better 
future will be a little better 




future will be the same 
future a little worse 
future a lot worse 




6« Has the amount of reading you do flanged this simmer? 

rzp /~ 7~7 /~ 7~7 CIZJ 

Little 



do \udti 



more 



do a 
Uttle 
more 



3 ^ 
same as 

before 



less 



y 

touch 

less 



7. 



8 . 



How often do you talk about the Neighborhood Youth Corps 
when you are around home? (^eck one) 



1 

often 



7 



2 

often 



7 



7 £ 



7 



soaietifliies 



4 

seldom 



cpj 

never 



For which of the following do you feel best prepared as a 
result of stumer school? (^eck one) 

/ 7 Regular school 

/ / Full time work 



Job Corps 
/ / Going into the armed service 

/ / Other (whidi) 



None 







(quesiriaimaire for enrollees) 



9 I How do you feel about each of the following people from 
the suomer program? (Chedc one) 


Teacher 


llk«l a 
lot 


liked a 
little 


no 

feelings 
either way 


didn't 
like too 
much 


^dn't 
like 
at all 


Crew 

^5f 


/ / 

liked a 

lot 


dU 

liked a 
little 


/ / 
no 

feelings 
either way 


/ J 

didn't 
like too 
much 


L — -7 

didn't 
like 
at all 



10. What did voa, like best about the program? 



11. Whatrdld you dlalikA most about the program? 



12. If you were the 
the pr^^am? 



teaser, what changes would you make in 



Would you want to come back to the Neighboriiood Youth Corps 
sunmer program next year? (check one) 



13. 



yes 

/ / maybe 

no 

14.^^ How often have you attended classes? (check one) 

rn all the time / 7 half of the time 

/**7 moot of the time / / once in a while 



CEMTER FOBL URBAN EDUCATION 



Name of^Zotarvlewer. 

Agenc y 

Sit e 

Date 



Interviewers Question naire 



1, Please'Tatre-ttie^enroIIees* readiness to respond to 
the cpiestioonaire^ 



Very cooperative* 
' .Cooperative 
Neutral 
Jteluctant 
.Very reluctant* 



2* Aoas^^rvte tb» enroilees* ability to folloe the instructions 
in thersmeatioanaire (group)* 

' Easy 

Some difficulty* 

'Very Difficult* 



3* Wh at i ffy oug -assessment of the honesty of the responses 
by the aarolleest 

^ ^Generally honest* 

^ Some faking* 

_ .Gmierally dishonest* 

Dop»t know* 

4* Were the facilities for the conduct of the interview adequate? 

no If no, please explain* 



5, Please rate ihe eooperativeness of the teacher during 
the -teacher interview* 



, Very coopiarative* 
‘ ..Cooperative 
' Jfeutral 

, . Mildly reluctant* 
Very reluctant* 



i 



(intecvlevers 



questlonnalce} 



6. Please rate the eooperatlveness o£ the teacher In 

for Interviews with eorollees, and In genaral arrangemaits 
far the adadnlstratian of the questlonneire. 

V ery co'operattve. 

C ooperative 

N eutral 

M ildly reluctant* 

V ery reluctant, 

7. Is there any information* or did yoa-make any 

of anytiling Whidi you feel should be reported, and wnxcn 

has not been indicated elsewhere? 



8, P4ease note any impresaifma’TO^ have formed^egacdins 
the "prograiiL art tills site and its efXectiver ■^ss?^ 



9. Other: (please use this space for elaborations - if 

the above, or for any other comnents you would like 

to make* 



4 



# 



CENTER FOR URBAN EDUCATXCEI 
An€>cdotal Record of Classroom Procedure 

!• IntervieMfer 2« Agency 

3« Site (location) 4« Number of enrollees 

5, Physical description of site 

6« Katerials in use or available? 

Katerials not available? 



8, If observing teaching aide, idiat is her rating of tho quality 
of the direction provided by the cooperating teaser? E^lain 
Excellent Good Fair Poor - 



What were the teacher’s objective’s for lesson* observed? 



Date and time 



/jiecdotal record (10 - 15 minutes) 




•ll« ^ere the teacher *s objectives for the lesson achieved? 

Very Soniewhat -- wot at all, 



I2« Participation of enrollees 



r.xy frequent i^requent 



Infrequent. 



tione 



Attitude of enrollees 

Very enthusiasti c 2ntliusiastic^^ Passive 

Somewhat aftbdsijasttc^. ’ ... : - 

Very unentfausiastlO' 

14. Attitudi^ of teachers 

Very en thusiasti c Enthusiasti c Passive, 

Lackadaisical V®cy 1 acfcadaisical _ 



15. WoiiU^reit tell m eonething about your relatione idth Bd« of Ed* 
pereoaiel* 



16* How wculd you rate your relation with Bd. of Ed. personnel? 

Very Good Good Meutral Poor Very Poor 



Teachers 

Curriculum %>eciall8t8 
Area Supervisor 
Central Office 



17* Wiat did you see as the agenesis role in the edurational {urogram? 



IS. What role did the Bd. of Ed, play in the educational program at the 
agen^ 



19. What changes would you want to take place in the educaticuial 
program for the future? 



20. What parts of the program would you want to r^nain as is? 



21. Of idiat value would you say the siaaner program have been to the 
enroUees? 

Very positiv e positiv e neutra l negativ e very negative 



22. Assume you could organize the program by yourself with adequate funds 
how would yiu organize it? 



23. Of what help were the curriculum specialists in the planning and 
operation of the program? 
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Center for (Krtsan Sdaeatioti 
33 Ifeet 42nd Street 
Neif York« Vew York 10036 

Fractieee Olvleion 
Title I Svaljuatione 

Questionnaire for the Educati<«ial Directors 



1. Ibaoe ________ 2. Ageincj 

Age ___ 4. Sex H __ P 

5. PosltioQ daring regular year: 



a) Begularly licensed teacher 

b) Principal 

e) Assist. Principal 

d) &d)stitute teacher 

e) Other (specify) 

6. Years eiqperienoe: ___ Specify role (as teacher, as 

principal, etc.) 



7. Place of eoployment during regular year 

S. Poet high school education 

kheret 

College degree(s) 



9. ©paduate education _____ 

ID. Hcud>er of teachers responsible to you _____ 

11. Number of enrollees 

12. Ifaur did you learn about the position at the Hei^iborhood Youth Corps? 

Date you began to 



13. What help frcn any source did you receive in or ganisin g the progran? 



14. Hoar did you obtain your teachers? 
Any suggestions? 



xotttn cozpa 
Titl« Z Valoationa 

Qu«fetimmire for the BSucational fiiroetora 
(continued) 



A. What foxnal training and oq^erience would you want your teachera 
to have, if you had a choice? 



25. Ideally, at what location would you prefer to have the education part 
of the progiaia tal^e place? 



26 . W6uld you return to work at the same job next sianier? 



